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'Today's scho;l;"
shape tomorrow's
society."

'The challeng,:...
is to prepare a
students to
ParticiPate in
further education
and to become
productive
employees..."

'The curriculum is
the tool through
which we must
equip students fir
success in a
complex and
changing world."

from the desk of the

Superintendent

--------Todayls schools shape
decades-,--alr-secondam,
citizens, scholars, scien
of our country and our

tomorrow's society. In two short
and elementary students will be the

ttit-s,---and-leaders detemining the desdny
world. -------

The challenge facing educators, then, is to prepare all smdents
to participate in further educatior and to become productive
employees in the workplace. This challenge includes planning
and delivering instruction which results in broad and widespread
achievement of the core curriculum by all students.

The curriculum is the tool through which we must equip students
for success in a complex and changing world. Graduates of our
schools must be able to use the intellectual tools they have
acquired in school in order to participam intelligently in our
democracy, enjoy lifelong learning, and make a living in a
competitive world where the most sought after talents are
learning, thinking, and self-discipline.

In addition to the delivery of a strong curriculum, the challenge
can be met through improved access to educational opportunities,
higher expectations for students, and expanded school-
community-parent partnerships.
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Don R. Roberts
Superintendent of Schools

Aultist, 1990



"This curriculum
guide represents a
reconciliation of
curriculum and the
limits of time."

"...this document
includes a statement

--ofphilosophy and
broad --
objectives...scope
and sequence...
instructional
planning guides
which include
teaching activitien..
(and] sample
Uriii5..."

"Use the guide as a
resource for
instructional
planning and
reference its use in
both lesson plans
and grade books."

To The Teacher:
This cuiriculum guide represents a reconciliation of curriculum content
and the limits of time. Its purposes are to promote greater student
achievement through alignment of the written, the taught, zant., the
tested curriculum; and to promote broader and higher levels of
thinldng through objectives, and strategies which integrate content and
cognition.

Teachers and staff have worked to define the curriculum for the Fort
Worth Independent School District. Their efforts have resulted in the
production of this document which includes

a statement of philosophy and broad goals for each content area.
These should help guide curricular dccisions and articulate the
district's aspirations for students as a result of their participating in F.
program or programs.
objectives organized around broad content goals or strands.
These define more specific expectations for students in each subject

-or-course, preldnderganen through Grade 12.
scope andiequence_charts which display the core content of a
subject or course and how Ihis-content_ develops over the span of
various insnuctional levels.
instructi nal planning guides which include- suggested
teaching activities, assessment types, and reteaching and
enrichment ideas.
sample units which show the instructional planning process or the
Idnd of thinking that teachers engage in as they plan instruction.
bibliographies, annotated lists of school and community
resources, reading lists, and other supplementary materials.

Your role in the successful use of this guide is crucial. Use the guide
as a resource for instructional planning and reference its use in both
lesson plans and grade books. We hope you will join the
collaboration by contributing ideas for activities, assessments, and
units as well as by responding to the appropriateness and udlity of this
document. Response forms are included to facilitate this process.

We acknowledge the contributions of curriculum writing teams and
the leadership of program staff without whom this guide would not
have been possible. We appreciate, also, the desktop publishing skills
and expertise of the Office of Curriculum Production and Distribution
in formatting and printing this publication.

Midge Rach, Assistant Superinteadent
Instructional Planning and Development

vii

Stle. riz4"

Nancy Timmons, Director
Cuniculum

August, 1990



FORT WORTH INDEPENDENT SCHOOL DISTRICT

MISSION STATEMENT

The mission of the Fort Worth Independent School District is to
prepare students to assume economic, social, civic, and cultural
responsibilities in a complex and changing society. This
requires the provision of a well-balanced curriculum for all
students that assures mastery of the basic skills of literacy,
mathematics, and critical thinking. In addition to establishing
this broad intellectual base, the district must provide
opportunities for all students to develop attitudes and skills
that promote mental, physical, and emotional fitness; economic
and occupational proficiency; an appreciation for the aesthetic;
and lifelong learning.

GOALS

11

Goal 1 STUDENT PERFORMANCEAll students will be expected to meet or
exceed stated educational performance standards of high achievement,
master the essential elements, and participate in appropriate school
-programs.

Goal 2 CURRICULUM--Offer a well-balanLed curriculum in order that students
may realize their learning potential and prepare for productive
lives.

Goal 3 QUALITY TEACHING AND SUPERVI410NEnsure effective delivery of
instruction.

Goal 4 ORGANIZATION AND MANAGEMENTProvide organization and management
which will be productive, efficient, and accountable at all levels
of the educational system.

Goal 5 FINANCEProvide adequate and equitable funding to support quality
instructional programs and quality schools.

Goal 6 PARENT AND COMMUNITY INVOLVEMENTImprove schools by involving
parents and other members of the community as partners.

Goal 7 INNOVATION--Improve the instructional program through the
deelopment and use of alternative delivery methods.

Goal 8 COMMUNICATIONSProvide consistent, timely, and effective
communication among all public education entities and personnel.
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SOCIAL STUDIES EDUCATION
GRADES PK-12

We can chart our future clearly and wisely only when we know the path which
has led to the present.

--Adlai Stevwson (1952)

PHILOSOPHY

he social studies program assumes resp)nsibility for some of the major
purposes of education: recognizing the diversity of cultural heritage
and improving our society through the preparation of students for

responsible citizenship. This means that the program must produce
individuals who possess a working knowledge of the economic, geographic,
cultural, political, and social factors that make up the human ecosystpm.
Students must also understand experience, and gain appreciation for the
principles of democracy, rule of law, fair play, the work ethic, and civic
responv,ibility. Without a conscious effort to teach and learn these things,
a free republic can not endure. Thus, a priori:y for the social studies
program is to ensure the survival of the United States as a free nation
through the development of enliOtened democratic citizens. Social studieE.
education is, therefore, cen:rally concerned with the teaching of
citizenship and government.

Eli

nlightened citizens have a knowledge of their past. Such knowledge
informs and builds on the strengths of the past and avoids ;he
repetition of its errors. Social studies education, then, is conceri.ed

with history. An empaasis on the chronology of history does not negate a
thematic approach to the other social sciences but builds upon the
interrelationships existing among the disciplines.

IS-1 ocial studies education is likewise concerned with geography. 1*.t begins

with place awareness and knowledge of physical characteristics and leads
to awareness of the decision-making process in relation to the

environment. Responsible citizenship presumes an ability to participate
effectively at local, state, national, and international levels. Social
studies aducatisn must prepare students for informed economic decision
making based on the ability to analyze the operations, benefits, and
limitations of our free enterprise system. Finally, recognizing the multi-
ethnic population of our society leads to an awareness of our cultural
diversity. Shared cultural knowledge is important because it is basic to an
understanding of our pluralistic society.



PHILOSOPHY continued

S;

tudents must be able to undrstand and function in an ever changing,
complex world of interdependence. They must be prepared to work
creatively, aesthetically, and ethically toward the resolution of

human problems. This ability depends on the nurturing of favorable
attitudes and a general and widespread proficiency in basic inteslectual as
well as participatory skills. Social sttdies education, therefore, is

concerned with mu. 1-cultural studies, critical thinking and decision-making
skills, and integrating these skills into the total program.



SOCIAL STUDIES EDUCATION
GRADES PK-12

RATIONALE AND PUftiiiSE-1

The purpose of this guide is to provide teachexs a tool for
planning instruction in social studies which is targeted toward
local goals and objectives as well cis to the Texas Educaticll
Agency essential elements. This document is not designed to be
restrictive; rather, it should assist teachers in making
instructional decisions which will result in the master:* of
objectives by all students.

This guide has been prepared to serve the social studies program
in the following ways:

Improve curriculum, instructional planning, and decision
making
Provide criteria for the selection of textbooks, supple-
mental instructional materials, and assessments
Communicate curriculum content to educators and the
community

Provicla instructional strategies for PK-12 articulation



SOCIAL STUDIES EDUCATION
GOALS

The student will:

1. Recognize the past, present, and future
consequences and/or implications of geography,
history, economics, pulitics, and other social
science disciplines on humankind.

2. Demonstrate an understanding that people and the
environment are interrelated.

3. Demonstrate a global awareness and understanding
of world-wide interdependence.

4. Demonstrate an awareness, appreciation, and
acceptance of cultural diversity.

5. Demonstrate an awareness and basic i.inuerstanding
of social problems, concerns, and issues.

6. Demonstrate an understanding of and support for
the democratic process.

7. Assume economic, civic, and cultural responsibil-
ities.

8. Apt.-ly problem-solving techniques to real-life
situations.

9. Demonstrate effective communication skills in
order to function in a ;Lobel society.

10. Integrate and apply concepts from various soCial
science disciplines.

SS-vi
13



Social Studies
ECONOMICS IA

OBJECTIVES

THE LEARNER WILL: ESSENTIAL ELEMENTS

CONTENT A/V/S**

A. Strand 1 American Free Enterprise

I. Describe the problem of scarcity and identify
its impact on or=dic decision making

2. Identify the basic types of business organi-
zations and discuss the role of labor in the
economy

3. Describe the role of the market mechanism in
solving the fundamental problem of scarcity

4. Identify characteristics, benefits, and goals
of our economic system

B. Strand 2 Government in the Economic System

I. Analyze the ways, includ..:g both costs and
benefits, the government protects and regulates
the operations of the market system

2. Explain the phases of the business cycle and
describe policies used to relieve unacceptable
conditions

3. Examine the processes and consequences of the
government's budget

4. Describe the functions of the central banking
system

5. Evaluate the economic performance of monetary
and fiscal policies

C. Strand 3 American Economic System and
International Economic Relations

I. Compare and contrast economic systems
2. Describe the impact of international trade on

the U. S. economy

D. Strand 4 Consumer Economics

I. Define basic consumer terminology
2. Explain consumer rights and responslbilities
3. Examine market conditions and agrncies that

affect consumers
4. Examine the income tax system
5. Examine the impact of credit and savings

**Attitudes, Values, and Skills

E-1

1A,E,F,H

1F,G

1B,C,H,I

1A,F

2A,D

ID

2B

2C

2E

3A
3B

4D

4A
4B

4E

4C

3A -C

4A -M

3A -J

3F,G

4F-J,L,M
1A-C

2A -L

3A -J



Economics IA
RECOMMENDED COURSE SEQUENCE

Sequential Objectives (Essential Elements) Resources

Tin following objectives should be taught sequentially as Economics - Free Enterprise in Aedon, HBJ
listed. Teaching Strategies-High School Economic Courses,

Joint Council on Economic Education (JCEE Check-
list No. 346), 2 Park Ave.; New York, NY 10016

Teaching Economk.s: Content and Strategies. Addison-
A. STRAND 1 Wesley (TECS)

1. Describe the problem of scarcity and identify its Chapter 1 pp. 22-25 HBJ

impact on economic decision making (1A, E, F, H) JCEE 19 "Scarcity, Choices, and
Decisions"

*2. Identify the basic types of busine...; organizations and Chapter 5 pp. 98-117 EU
discuss the role of labor in th ixonomy (IF, G) 7 142-165 FIBJ

TECS pp. 51-53 "Jeans Role Playing"
Video: "Innovation," Free Enterprise Series, FWISD

Media Center
Film: "Fergi," 16mm Reg. Xl-

3. Describe the role of the market mechanism in solving Chapter 2-4 pp. 22-89 FIBJ

fundamental problems (1B, C, H, I) TECS pp. 23-25 "A Scarcity Lesson"

44. Identify characteristics, benefits, and goals of our Overview pp. 1-17 al
economic system (1A, F) Chapter 1 pp. 27-36 BB1

JCEE 123 "Economic Goals"

B. STRAND 2 Chapter 8 pp. 175-186
7 149-151

1. Analyze the ways, including both costs and benefits,
the government protects and regulates the operations

15 346-349
TECS pp. 189-190 "Energy Conservation

of the market system. (2A, D; 3F, G) Proposals"
A/V: "Economic Stability: The Quest and the Ques-

tion," Federal Reserve Bank

*2. Explain the phases of the business cycle and policies Chapter 14 pp. 314-318, 330-333
used to relieve unacceptable conditions. (1D) 10 237-239

5 113-114
JCEE 115 "Economic Ups and Downs"
AN: "Inflation," Federal Reserve Bank, Public

Affairs Dept., Station K, Dallas, TX 75222

*3. Examine the processes and consequences of the Chapter 8 pp. 170-173
govemment's budget. (2B) 9 192-208

JCEE p. 149 "Analyzing Fiscal Policy"

4. Describe the functions of the central banking system. Chapter 11 pp. 242-252
(2C) Assorted materials from The Federal Reserve Bank,

Public Affairs Dept., Station K., Dallas, TX 75222

*5. Evaluate the economic performance of monetary and Chapter 16 pp. 358-375
fiscal policies. (2E) NV: "The Economic Game," Region XI Service

Center, and "Inflation," FED in Dallas

*Certain objectives are taught throughout the course/grade level.
15E 2
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Recommended Course Sequence
Social Studies, Economics IA (continued)

Sequential Objectives (Essential Eleme. '-) Resources

C. STRAND 3

41. Compare ard contrast economic systems. (3A; 4F-J,
L, M)

2. Describe the impact of international trade on the U. S.
economy. (3B)

Economics - Free Enterprise in Action, HBJ
Teaching Strategies-High Sc Iwo! Economic Courses,

Joint Council on Enonornic Education (JCEE Check-
list No. 346), 2 Park Ave.; New York, NY 10016

Teaching Economics: Comm and Strategies, Addison-
Wesley (TECS)

Overview pp. 6-9, 17, 18
Chapters 2-4,

18,19
20 21-23

475-479, Atlas
499-506, Chronology

JCEE: Lesson 2 and Handouts 2-1, 2-2, 2-4, 2-5
Films: "The Power of the Market," Friedman

"From Cradle to Grave," Friedman
"The Inflation File," Free Enterprise Institute
"The Isle of Mocha," contact Mrs. Sammi

Roop, NCNB, Fort Worth
The Twenty Ninth Day, chapters 8 and 9

Overview pp. 14-15
Chapters 17-18

473-475, Atlas
482-498, World Economic Dam

JCEE: Lessons 21 and 22
Films: "World Trade for Better Living"

"Capitalism and Communism - A Comparison"

Non-Sequential Objectives
(Essential Elements)

Resources

D. STRAND 4

*1. Defme basic consumer terminology (4D)

*2. Explain consumer rights and responsibilities. (4A,
2A-L)

Chapters 1-3, 7 pp. 509-511, :37, 538 Handbook
Sec tion

JCEE: Lesson 6
Films: "Budgeting and Your Mc-ncy"

"Chickenomics-A Fowl Approach to Eco-
nomics," Fr= Enterprise Institute

Overview pp. 8-9, 12-13
Chapters 4, 8, 14

540 "Careers"
507-517 Handbook Section
470 Atlas

Con.sumer Informotion Catalog, General Services Admin-
istration

Consumer's Resource Handbook
Film: "Who Protects the Consumer?"
The Twenty Ninth Day, chapter 12

*Certain objectives are taught throughout the course/grade level.

1 6



Recommended Course Sequence
Social Studies, Economics IA (condr.ued)

Non-Sequential Objectives
(Essential Elements)

Resources

Economics - Free Enterprise in Action, HBJ
Teaching Strategies-High School Economic Courses,

Joint Council on Economic Education (JCEE Check-
list No. 346), 2 Park Ave.; New York, NY 10016

Teaching Economics: Content and Strategies, Addison-
D. STRAND 4 (continued) Wesley (TECS)

3. Examine market conditions and agencies ;tat affect Chapters 6-8, 14-15
consumers. (4B, 3A-J) JCEE: Lessons 7, 8, and 11

Films: "Buying Services"
"Who Protects the Consumer?"

4. Examine the income tax system. (4E) Chaptu 3 Section 3
5 pp. 107, 117
8 170-114
9
11 260-261
16
20 Section 3

470 Atlas
Film: "Money, Taxes, and Imagination"

5. Exan ine the impact of credit and savings. (4C) Chapters 12-15
16 pp. 369
20 TX 15-18

JCEE: Lesson 17
Films: "Buying Services"

"Saving and Investing"

i 7

*Certain objectives are taught throughout the course/grade level.
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ECONOMICS IA

A. STRAND 1: AMERICAN FREE ENTEnPRISE

OBJECTIVE 1: DESCRIBE THE PROBLEM OF SCARCITY AND IDENTIFY ITS
IMPACT ON ECONOMIC DECISION MAKING

TEACHING ACTIVITY:
1. Direct discussion regarding the rational procedure for decision making.

a. Introduce the activity with a decision to be ,..ade that is relevant to students. Use the hand-
out, "Should Willie Work Part-time?"

b. Have students identify what resource is scarce in this situation.
c. Using overhead transparency, review the steps of rational decision making and direct stu-

dents to apply Willie's situation to each step.
2. Direct students to apply weir answers from the discussion activity to the grid which they have

been given. Use the overhead transparency to familiarize students with this activity.
3. Allow students to przctice the decision-making model by working in small groups to complete

the decision-making grid.
a. For this activity, students will use the handout, "Cassandra Gcas to College."
b. Give blank grid to each group for them to complete.
c. Class will discuss conclusions of each group.

Assessment: Applying the rational decision-making model, students will apply a problem or decision to
be made to the decision-making grid. By completing this activity, students will demonstrate how
scarcity impacts the economic decision making of all individuals.

RETEACHING ACTIVITY: Give students a list of situations illustrating how a scarce resource
affects American society.

1. Students will identify the resource and the problem being created.
2. In small group discussion, elicit responses from students which describe the possible choices

that can be made, which decision is best, and why.

Assessment: Given a list of problems created by scarce resources and a list of possible solutions, the
students will match the problem with the best solution.

EXTENSION: From newspapers or magazines, students will collect one article that deals with economic
choice on an international level, one that deals with economic choice on a national level, and one
that deals with economic choice on a state or local level. To accompany ezch article, students will
write a statement that explains the opportunity cost involved in the economic choice and how the
concept of scarcity created the choice situation.

0

E-5

R esour ces

Textbook,
Economics:
Free Enterprise
in Amon
Student
Handouts

Overhead
Transparency
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SHOULD WILLIE WORK PART-TIME?

What is the problem?

Willie is a junior at King High School. This year he is really strapped for money. He is
thinking that he may need to find a part-time job like many of his friends. The job would help
him earn some spending money. He is tired of depending on the small allowance his father
gives him and of loans from his friends. (Willie's father and friends are a little tired of it, too.)
The situation is complicated because Willie's work at school hasn't been going well. Willie is
worried that if he works more than 20 hours a week, his grades might go down and he could
risk not graduating on time. Failing to receive his high school diploma could cause serious
long-term problems of getting into schools beyond high school or getting a decent job.

What are the alternatives?

Willie figures that he has three choices. First, he cculd take the job offered him at Frank's Fast
Franks. He w(Juld work 15-20 hours each week and receive $3.50 per hour. Or, he could
work at Howard's Hefty Hardware. Howard wants him to work 25 hours a week and also
will pay $3.50. Or Willie could choose to make no ch- .,ge in his current situation.

What are Willie's criteria?

Willie is interested in making more money and becoming less dependent on his family and
friends, but he doesn't want to let his grades slip.

Fill out a Decision Grid to help Willie decide.

E-7

Student Handout
Teaching Activity (A:1)
Economics
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STEPS IN MAKING DECISIONS

1. What is the problem?

What decision are you trying to make?

2. What are the alternatives?

What actions are you considering taking?

3. What are the criteria?

., What goals do you hope to accomplish in making your decision?

4. Rank the criteria.

Which of your criteria are most important? Least important?

Rank order the criteria -- labeling the most important #1, the next
important #2, and so forth.

5. Evaluate the alternatives.

Rank order the alternatives according to how well they meet the
criteria.

6. Make a decision.

Which alternatives best match your highest ranking criteria?

What do you gain with each alternative?

What do you give up with each alternative?

20
E-9

Student Handout
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o
1. What is the problem?

2. What are the alternadves?

3. V/hat are the criteria?

4. Rank the criteria.

5. Evaluate the alternatives.

6. Make a decision.

rRan lc of Criteria

DECISION-MAKING GRID

Criteria

Alternative 1

Alternative 2

Altmadve 3

Alternative 4

Decision:

21
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CASSANDRA GOES TO COLLEGE

What is the problem?

Cassandra is a senior in high school. She has decided to go to college after she graduates from
Kennedy High School. She is currently thinking about majoring in English literature, but that
could change. She if che oldest of three children and is the first in the family to go to college.
It is a big decision foi her and her family. Money, at laast for the first year or two, is not a big
problem. She has some money saved from the Social Security payments she has received for
the last six years since the death of her father. The main problem is that she doesn't know
which college is best for her.

What are the alternafives?

Cassandra and her mother agree on three. They visited each campus.

Metropolitan University
MU is a state university near Cassandra's home. It has a solid reputation for good teaching --
especially *ta the English Department. Some of Cassandra's friends plan to go to MU, but her
closest two friends will go elsewhere. The school's tuidon is modest. Cassandra could live at
home, so the out-of-pocket cost of going to school would be low.

Big Main State University
BMSU is a large state university. It ranks overall as one of the top colleges in the country and
is best known for programs in law and medicine. As a state-supported school, its tuition fees
are modest; however, the cost of renting a dorm room and meals would be an added expense
as well as the cost of travel to and from home. Cassandra's two best friends, Missy and
Mariah, plan to go to BMSU.

Essex University
EU is a small liberal arts school with a good reputation. Its English literature department is
known to be first-rate. Essex is located in a nearby state; the cost of tuition is very high. None
of Cassandya's friends plan to attend EU.

What are Cassandra's criteria?

Cassandra has given it a lot of thought. She has come up with four criteria that she thinks are
most important to her. First, she knows that because her funds are Kmited, tuition costs are an
important factor. Second, while she would not mind living at home, Cassandra thinks she
would prefer to be more independent. Third, Cassandra likes her friends and would like to
attend the same school that they choose. Finally, Cassandra would like to be sure that the
professors really know their subjects and care about their students.

Use the Decision Grid and Cassandra's criteria to help decide what you think Cassandra
shouid do.

Student Handout
22 Teaching Activity (A:1)

Economics
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SPECIAL EDUCATION

ECONOMICS IA

A. ST2RAND 1: AMERICAN FREE ENTERPRISE

OBJECTIVE 1: DESCRIBE THE PROBLEM OF SCARCITY AND IDENTIFY ITS
IMPACT ON ECONOMX DECISION MAKING

TEACHING ACTIVITY:
1. The students will copy on their papers from the chalkboard the following terms:

a. goods

b. services
c. scattity
cl. economic decision making

Based on class discussion, a definition will be decided for each term and written on the chalkboard
for students to copy.

2. Students will complete the handout on parent and individual economic decisions.

3. Students will write a short paragraph on economic decisiors and the problem of scarcity, and
will read and discuss with classmates.

Assessment: Students will complete the handout based on class discussion and selected readings.

RETEACH/NG ACTIVITY: Provide each student with a different question from the Teaching Activity
handout. Each student, after reading the questioo, will take yarns answering to the group. Correct,
confirm, or elaborate student's answers as indicatea,

Assessment: Students will answer the questions oresented in the reteaching assessment handout.

EXTENSION: Using the local newspaper, students will cut out three stories involving the scarcity
concept. They will answer the following questions for each story:

1. What good or service is limited?
2. What problem does the article find concerning scarcity?
3. What .solution, if any, does the writer offer to remedy the problem?

Students will discuss their stories and answers among members working on this extension activity.

E-15

Resources

Textbook,
Economics: Free
Enterprise in
Action

Student Handouts

Stude.it Handouts

Local newspapers



SPECIAL EDUCATION

PARENT AND INDIVIDUAL ECONOMIC DECISIONS

Parents' Daily Economic Decisions
(student's name)

Daily Economic Decisions

4.°4
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SPECIAL EDUCATION

ECONOMIC DECISIONS AND SCARCITY

Informadon helps people make decisions in their economic activities. A friend tells you
that brand X radio is better than any other in the world. He says he knows because a
"thousand" of his friends have brand X radios.

Write a short paragraph to explain how an economic decision could or could not add to the
problem of scarcity.

25
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SPECIAL EDUCATION

SCARCITY AND DECISION MAKING

Directions: Briefly write th e. answers to the following questions about the lesson on scarcity
and decision making.

1. What is scarcity?

2. Why is scarcity a problem?

3. What is meant by economic decision making?

40 4. What are some economic decisions that your parents make evely.fay7

5. What axe some economic decisions that you make each day?

6. How can your ecot.Imic decisictns add to the problem of scacity?

7. Define goods. Give..arLexample.

Define services. Give an example.

Student Handout
Teaching Assessment (A:1)

4EF1
Economics



SCARCITY AND DECISION MAKING

I. Decide whether each item represents goods or services.
Write G for goods or S for services in the blanks.

1. gasoline 5.

2. teaching 6.

3. haircut 7.

4. bus driving 8.

SPECIAL EDUCATTON

hamburger

a check up at the doctor

blue jeans

jewelry repair

II. 'latch Column A with Column B. Write the letter in the blank.

Column A

1. goods

2. scarcivi

3. services

Column B

A. limitation on the availability of things

B. actual things that people use

C. activities that satisfy human wants and needs

0 III. List 3 economic decisions you make each day.

A.

B.

C.

IV. Explain to your teacher orally in your own words why scarcity is a problem and how it
affects decision making.

Student .Handout
2-7 Reteaching Assessment (A:1)

Economics
E-23



ECONOMICS IA

A. STRAND 1: AMERICAN FREE ENTERPRISE

OBJECTIVE 2: DESCRIBE THE ROLES OF BUSINESS AND LABOR IN THE
AMERICAN ECONOMY

TEACHING ACTIVITY:
1. Lead a brainstorming session dunng which class members will state all of the roles labor and

business play within the American economy.
2. Students will use the information generated during the brainstorming session to create a matnx

in which they categorize the roles played by both sectors.
3. Students will view video "Wages and Pmduction."
4. Students will give oral prestrotions to the class based on their research and formal papers.
5. Students wi'.1 write an essay if. which they describe both the role of labor and busines, in the

American economic system.

Assessment: Students will write a research paper in which they select one of the following topics:
1. The growth of the service industry in the American economy from 1970 to the present and the

contributions of this industry to American society.
2. Select one major US company, trace its growth, and describe its impact on American society.
3. Trace the history of American labor unions and identify the current trends in the '-tbor sector of

the American economy.

RETEACHING ACTIVITY: Given a list of roles that labor and business perform in the American
economic system, the students will match each with the correct group.

Assessment: Students will create a collage which illustrates the roles of both business and labor.
Students sPould also label pictures and identify the sector and the role performed.

EXTENSION: Have students work in groups of four and list the advantages and .,advantages of corporate
comb;nations. Students will debate the pros and cons in a class discussion.

Resources

Textbook,
Economics:
Free En, rpr,.,e
in Action

Video: Wages
and Production



SPECIAL EDUCATION

ECONOMICS IA

A. STRAND 1: AMERICAN FREE ENTERPRISE

OBJECTIVE 2: DESCRIBE THE ROLES OF BUSINESS AND LABOR IN THE
AMERICAN ECONOMY

TEACHING ACTIVITY A:
1. Read and discuss with students Chapter 5 in the textbook. Have students key a vocabulary log

of the terms introduced in the chapter. (See p. 98, "Terms to Know.")
2. At the end of each section, students will answer the teacher-prepared questions. (See handout,

Teaching Activity A.)

Assessment: Students will complete a matching test. (See handout, Teaching Assessment A.)

TEACHING ACTIVITY B:
1. Repeat the procedure used in Activity A using Chapter 7 in the textbook as reference.
2. Instruct students to keep a vocabulary log of temis and then to answer the teacher-prepared

questions. (See handout, Teaching Activity B.)

Assessment: Students will answer five questions concerning labor in the American economy. (See
handout, Teaching Assessment B.)

RETEACHING ACTIVITY: Review the terms and test questions for Chapters 5 and 7.

Assessment: Students will complete the review activities on pages 118 and 162.

EXTENSION: Students will present in chart form the differences among pruprietorship, partnership, and
corporation.

Students will also make a chart showing the labor force of the school he or is attending.

EXAMPLE: 1) Male-female employment
2) Age employment
3) Job description

2 9
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Resources

Textbook,
Economics: Free
Enterprise in
Action
pp. 98-118
pp. 142-162
Student Handouts



BUSINESS IN THE AMERICAN ECONOMY

Directions: Answer tht; following questions.

1. Which type of business is the oldest, simplest, and most common?

2. What are the advantages of a partnership?

3. What is the difference between stocks and bonds?

ID4. Name three types of business combinations.

5. What are the advantnges of combinations?

6. What does /ranch/ see mean?

7. Name four types of cooperatives.

30
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e BUSINESS IN THE AMERICAN ECONOMY

Directions: Match the following w ds with their appropriate des'ziption.

A. Sole Proprietorship

B. Partnership

C. Corporation

D. Franchise

E. Cooperative

SPECIAL EDUCATION

1. A business that is owned by the people who use its services.

2. A business that is owned and controlled by two or more people.

3. A business owned and controlled by one person.

4. A contract allowing a person or group to use its name to sell goods or services.

5. A business that is treated by the law as if it were one person.

*Student -Handout
31 Teaching Assessment A (A:2)

Economics
E 31



LABOR IN THE AMERICAN ECONOMY

Directions: Answer the following questions.

1. List thrpe laws passed to fight discrimination.

2. How do consumer preferences affefzt labor?

3. What three things influence wage rates?

4. What are the two major types of labor unions?

5. Identify three major labor unions.

6. Name five major labor issues.

3-2
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LABOR IN THE AMERICAN ECONOMY

Directions: Answer the following questions.

1. Name three things that laws protect against discrimination.

2. Why does the government set a minimum wage?

3. Name three labor unions.

41) 4. How do labor unions help workers?

5. Give definitions for the following words:

a. strike

b. boycott

c. mediation

33
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BUSINESS IN THE AMERICAN ECONOMY

Directions: Answer the following questions with T for true or F forfalse.

SPECIAL EDUCATION

1. A business that is owned by the people who use its services is called a cooperative.

2. A business owned and controlled by one person is called a franchise.

3 A business that is owned and controlled by two or more people is called a partnership.

4. Laws protect against discrimination due to sex, race, color, or age.

5. AFL stands for American Federation of Labor.

6. Boycott means an organized effort to stop buying a firm's product.

BONUS: Write a paragraph on how labor unions help workers.

34
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SOCIAL STUDIES

PREREQUISITES/ENTRY CRITERIA FOR HONORS COURSES

HIGH SCHOOL

8035 Honors World History Studies IA (W HIST 1A/H)
8036 Honors World History Studies IB (W HIST 1A/H)

Fulfil lmem of four of the following:
85 or higher in prior social studies or English language arts course
85th percentile or higher on the social snidi,.!s component of a standardized test
teacher recommendation
parental Tiproval
student interest

Grade Placement: 9-12

8065 Honors United States History IA ACT (US HIST 1A/H)
8066 Honors United States History IB ACT (US HIST 1131/H)

Fulfillment of four of the following:
85 or higher in prior social studies course
85th percentile or higher on the social studies component of a standardized test
teacher recommendation
parental approval
student interest

Grade Placement: 11

8215 AP United States History Studies IA (US HIST 1A/HP)
8216 AP United Stater History Studies IB (US HIST 1B/HP)

Fulfillment of four of the following:
85 or higher in prior social studies course
85th peizentile or higher on the social studies component of a standardized test
teacher recommendation
parenta approval
student interest

Grade Placement: 10-12

8136 AP American Government and Politics /A (US GOVT 1A/HP)
Fulfillment of four of the tollowing:

85 or higher in prior social studies course
85th percentile or higher on the social studies component of a standardized test
teacher recommendation
parental approval
student intetest

Grade Placement: 11-12

8098 AP Ecor,.-.)mics IA (Macroeconomics ) (ECO -FE 1A/HP)
Fulfillment of four of the following:

85 or higher in prior social studicIs course
85th percentile or higher on the social studies component of a standardized test
teacher recommendation
parental approval
student interest

Grade Placement: 11-11
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8099 AP Economics 12 (Microeconomics) (ECO-FE IB/HP)
Paiiiiiment of Tour of the following:

85 or highez in prior social studies course
8mn percentile or higher on the social studies component of a standardized test
teacher recommendation
parental approval
student interest

Grade Placement 11-12

EXIT PROCEDURES FOR HONORS COURSES

1. At the end of the first three weeks of the course, a student-parent-teacher conference must be
held for students with a course average of 8C or lower to discuss the student's academic
progress. As a result of this conference

the student may be exited ann the course and placed in another appropriate course

or

a plan for the improvement of the student's performance in the course will be developed,
agreed to, and imp'' 'a;nted.

2. Prior to the end of the first six weeks of the course, a student-teacher-pa....nt conference must
be d fr,r students failing to maintain a passing grade of 70. Options to be discussed at the
conference are

exiting the student from the course and placement in another appropriate course

and

developing a plan for the improvement of the student's performance with specific target
dates for progress reports to student and parent.

Any recommendations to exit students from honors courses after the first six weeks of instruction
must be considered very carefully and are to be made only after a conference which includes
student, teacher, parent, and principal.

36
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Si
Social Studies

AP MICROECONOMICS IA
OBJECTIVES

THE LEARNER WILL: ESSENTIAL ELEMENTS
CONTENT A/V/S*

A. Strand 1 Basic Economic Concepts

1. Explain universal economic concepts: what, how,

for whom, scarcity, 'efficiency

2. Define and apply basic economic concepts: scarcity,
opportunity costs, production possibility
frontiers, supply, demand, price determination

B . Strana 2 1-roduct Markets

1. Evaluate the relationship between types of compe-
tition and resulting product prices and output
Analyze the relationship between production costs
and revenues.

3. Examine basic supply/demand interactionAl

C. Strand 3 Factor Markets

1. Analyze and calculate factor prices
2. Define derived demand

D . Strand 4 The Role of the Government

Evaluate market failures and income distribution
policies

E . Strand 5 Consumer Economics

1. Define basic consumer terminology
2. Expi.lin consumerrghts and responsibilities
3. Examine market conditions and agencies that

affect consumers
4. Examine the income tax system
5. Examine the impact of credit and savings

*Attitudes, Values, and Skills

AMi -3
r%

1A, C

1F

lE

1H

1B

1E, I

2D

4D

4A
4B

4E

4C

4A -M

4A -M

3A -J

3A -j

4I,M

2A -L

3A -J
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AP MICROECONOMICS IA
RECOMMENDED COURSE SEQUENCE

Sequential Objectives (Essential Elements) Resources

These objectives in addition to those covered in Economics IA
should be taught sequentially as listed.

A. Strand 1

*1. Explain universal economic concepts (1A,C; 4A-M)
This objective need only be reviewed if AP Macmeconomics
IA has been taught the first semester.

*2. Define/apply basic economic concepts (IF; 4A-M)
This objective is to be stressed/reinforced daily.

B. Strand 2

3. Examine basic supply/demand intern', 3ns

2. Analyze relationship between production costs and revenues

1. Evaluate relationship betweeen types of competition and
prices/output

C. Strand 3

1. Analyze and calculate factor prices

2. Define derived demand

D. Strand 4

Evaluatt: market failures and income distribution policies

Microeconomics, Samuelson and Nordhaus,
McGraw-Hill, 13th Ed.

Wall Street Journal, daily

pp. 3-71
V**115

pp. 75-96
V116-117

pp. 100-192

pp. 193-202
V118420

pp. 293-391
V122-123

pp. 314-317

pp. 395-500
V121,124,126

Non-Sequential Objectives (Essential EIements) Resources

E. Strand 5

1. Define basic consumer terminology

2. Explain consumer rights and responsibilities

Chapters 1-3, 7 pp. 509-511, 537-538
Handbook Section
JCEE: Lesson 6
Films: "Budgeting and Your Money"
"Chickenomics-A Fowl Approach to

Economics," Free Enterprise Institute

Overview, pp. 8-9, 12-13
Chapters 4, 8, 14

540 "Careers"
507-517 Handbook Section
470 Atlas

Consumer Information Catalog, General Services
Administration

AMi A 1990



Non-Sequentia) Objectives (Essential Elements) Resgurces

E. Strand 5 (continued)

3. Examine market conditions and agencies that affect consumers

4. Examine the income tax system

5. Examine the impact of credit and savings

,IIk
Conswner's Resource HIndbuok
Film: "Who Protects the Consumer?"
The Twenty Ninth Day, Chapter 12

Economics - Free Everprise in...Action, 1433J

Teaching Strategies-High School Economic

Courses, Joint Council on Economic
Education (JCEE Checklist No. 346), 2 Park

Ave., New York, NY 10016
Teaching Economics: Content and Strategies,

Addison-Wesley (TECS)

Chapters 6-8, 14-15
JCEE: Lessons 7, 8, and 11
Films: "Buying Services"

"Who Protects the Consumer?"

Chapter 3 Section 3
5 pp. 107, 117
8 170-174
9

11 260-261
16
20 Section 3

470 Atlas
Film: "Money, Taxes, and Imagination"

Chap= 12-15
16 p. 369
20 TX 1,5-18

JCEE: Lesson 17
Films: "Buying Services"

"Saving and Investing"

*Certain objectives are taught throughout the course.
**Video



SOCIAL STUDIES

PREREQUISITES/ENTRY CRITERIA FOR HONORS COURSES

HIGH SCHOOL

8035 Honors World History Studies IA (W HIST 1A/H)
8036 Honors World Ithstory Studies IB (W HIST .1A/R)

Fulfillment of four of the following:
85 or higher in prior social studies or English language arts course
85th percentile or higher on the social studies component of a standardized test
teacher itcommendation
parental approval
student interest

Grade Placement 9-12

8065 Honors United States History IA ACT (US HIST 1A/H)
8066 Honors United States History IB ACT (US HxST 18/H)

Fulfillment of four of the following:
85 or higher in prior social studies course
85th percentile or higher on the social studies component of a standardized test
teacher recornmendadon
parental approval
student interest

Grade Placement: 11

8215 AP United. States History Studies IA (US HIST 1A/HP)
8216 AP United States History Studies IS (US HIST 18/HP)

Fulfillment of four of the following:
85 cr higher in prior social studies course
85th percentile or higher on the social studies component of a standardized test
teacher recommendadon
parental ti:52roval
student interest

Grade Placement: 10-12

8136 AP American Government and Po13,tics IA (US GOVT 1A/HP)
Fulfillment of four of the following:

85 or higher in prior social studies course
85th percentile or higher on the soci-'. studies component of a standardiL . test
teacirr recommr;ndation
parental approval
student in:erest

Grade Placement: 11-12

8098 AP Economics IA (Mac.,.oeconomics) (ECO -FE 1A/HP)
Fulfillment of four of the following:

85 or higher in prior social studies course
85th percentile or higher on the social studies component of a standardized test
teacher recommendation

- parentalapproval
student interest

Grade Placement: 11-12

AMa-1 4 0 Rev. 1q90



8099 AP Economics II; (Microeconomics) (ECO-FE 1B/HP)
Fulfillment of four of the following:

85 or higher in prior social studies course
85th percentile or higher on the social studies component of a standardized test
teacher recommendation
parental approval
student interest

Grade Placement: 11-12

EXIT PROCEDUlES FOR HONORS COURSES

1. At the end of the first three weeks of the course, a student-parent-teacherconference must be
held for students with a course average of 80 or lower to discuss the student's academic
progress. As a result of this conference

the student may be exited from the course and placed in another appropriate course

or

a plan for tit,- improvement of the student's performance in the course will be developed,
agreed to, and implemented.

2. Prior to the end of the first six weeks of the course, a student-teacher-parent conference must
be held for students failing to maintain a passing grade of 70. Options to be discussed at the
conference are

exiting the student from the course and placement in another appropriate course

and

developing a plan for the improvement of the student's performance with specific target
dates for progress reports to student and parent.

Any recommendations to exit students from honors courses after the first six weeks of instruction
must be considered very carefully and are to be made only after a conference which includes
student, teacher, parent, and principal.
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Social Studies
AP MACROECONOMICS IA

OBJECTIVES

THE LEARNER WILL: ESSENTIAL ELEMENTS
CONTENT A/V/S*

A.

1.

2.

B.

1.

2.

C.

1.

Strand 1 Basic Economic Concepts

Explain universal economic concepts: what, how,

for whom, scarcity, efficiency
Define and apply basic economic concepts: scarcity,
opportunity costs, production possibility
frontiers, supply, demand, price determination

Strand 2 Analyze American Mixed-Market
Economy

Analyze and calculate measurements of national
output
Examine measurements of inflation and unemploy-

ment

Strand 3 The Government in the Economic
System

Analyze the effects of monetary and fiscal policies
on the economy's goals - employment, price
stability, and growth

1A, C

1F

iA

1D

1G
2A,B,D

4A -M

4A -M

3A -J

2. Examine central banking functions and policies
as they impact aggregate demand

2C, 2E

3. Analyze aggregate supply and demand 1B-H

D. Strand 4 International Economics and Growth

1. Evaluate concepts of international trade and
finance for the U.S. and global economies

3B 4A -M

2. Anall.e balance of payments and exchange rates

E. Strand 5 Consumer Economics

1. Define basic consumer terminology 4D

2. Explain consumer rights and responsibilities 4A 2A -L

3. Examine market conditions and agencies that

affect consumers

4B 3A -J

4. Examine t1. income tax system 4E

5. Examine the impact of credit and savings 4C

*Attitudes, Values, and Skills

AMa -3
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AP .ACROECONOMICS IA
RECOMMENDED COURSE SEQUENCE

'equential Objectives (Essential Elements) Resources

These objectives in addition to those cc.vcr-xl in Economics IA
should be taught sequentially as listed.

A. Strand 1

*1. Explain universal economic concepts (1A,C; 4A-M)
This objective need only be reviewed if AP Mcroeconomics IA
has been taught the first semester.

*2. : ae and apply basic economic concepts (1F; 4A-M)
This objective is to be stressed/reinforced daily throughout the
course.

B. Strand 2

1. Analyze/calculate measurements of national output (1A)

C. Strand 3

1. Analyze the effects of monetary and fiscal policies on the
economy's goals

B. Strand 2

2. Examine, measurements of inflation and unemployment (1D)

C. Strand 3

2. Examine central banking functions and policies as they impact
aggregate demand

D. Strand 4

1. Evaluate concepts of international trade/finance

2. Analyze balance of payments and exchange rates

Macroeconomics, Samuelson and Nordhaus,
McGraw-Hill, 13th Ed.

Wall Street Journal, daily

pp. 3-1D°
V**115

V101-102

pp. 102-173
Wall Street Journal
Federal Reserve Bank publication
V103-106

pp. 174-196, 383-416
V110-112, 114

pp. 283-344
V107

pp. 174-196, 383-416
V108-109, 113

pp. 421-506
Wall Street Journal
World Bank materia/s
V125, 127-128

pp. 507-530
Wall Street Journal
V128

I
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Non-Sequential Objectives (Essential Elements) Resources

7. Strand 5

1. Define basic consumer terminology

2. Explain consumer rights and responsibilities

3. Examine market conditions and agencies that affect consumers

4. Examine the income tax system

5. Examine the irnpacl of credit and savings

*Certain objectives are taught throughout the course.
**Video

Chapters 1-3, 7 pp. 509-511, 537-538
Handbook Section

JCEE: Les!' In 6
Films: "Bungeting and Your Money"
"Chickenomics-A Fowl Approach to

Economics," Free Enterprise Institute

MEN1

Overview pp. 8-9, 12-13
Chapters 4, 8, 14

540 "Careers"
507-517 Handbook Section
470 Atlas

Consumer Information Catalog, Ceneral Services
Administration

Conswner's Resource Handbook
Film: "Who Protects the Consumer?"
The Twenty Ninth Day, Chapter 12
Economics - Free Enterprise in Action, HBJ
Teaching Strategies-High School Economic

Courses, Joint Council on Economic
Education (JCEE Chwklist No. 346), 2 Park
Ave., New York, NY 10016

Teaching Economics: Content and Strategies,
Addison-Wesley (TECS)

Chapters 6-8, 14-15
JCEE: Lessons 7, 8, and 11 .

Films: "Buying Services"
"Who Protects the Consumer?"

Chapter 3 Section 3
5 pp. 107, 117
8 170-174
11 260-261
16
20 Section 3

470 Atlas
Film: "Money, Taxes, and Jrnagination"

Chapters 12-15
16 p. 369
20 TX 15-18

JCEE: Lesson 17
Films: "B *.ying Services"

"Saving and Investing"

Alta-6 4 4 A 1990
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SOCIAL STUDIES TEACHING STRATEGIES

The study of social studies is intended to help students understanct the forces that shape society
and bind people together in the international community in which we live. The teaching
approach in social studies can be thematic, chronological, or conceptual. Any of these
approaches lends itself to establishing a relationship between past and present and
implications for tile future.

In order to comprehend the wealth of knowledge within the broad spectrum that is social
studies, students must be taught to process information in ways that maximize their learning.
One way to advance student learning to optimum levels is through the thinking/writing
process.

As students develop thinking/writing skills, they will begin to acquire competencies in all
academic levels. Furthermore, talking, writing, and thinking must be interrelated Rexford
Brown underscores this philosophy "...higher literacies call for students to analyze, think
critically, evaluate, synthesize information, communicate more effectively, solve problems,
learn how to learn, and in general learn far more actively than traditionally."

Vircratirma Tiladmik

Writing to think is a model for teachers to help students. There are six strands to the model: selecting
information, seeing relationships, using prior knowledge, considering alternative points of view, creating and
assessirc a plan, and creatinglacknowledging dissonance. By using these processes, students will becon._
proficient problem solvers through the medium of writing.

The process starts with using a unit or mini-unit social studies objective to develop a ra.ionale ur ,...rpose for the
wriung/thmlung instructional activities. Prior work is given to prepare the Ludent for the writing assignment.
Subsequent work and assessment are also part of this process.

The following examples indicate how these wnting to think strategies can be unplemented using the social studies
content.

Selecting information involves choosing relevant and appropriate examples has& on a given criterion.

Lead the class to a consensus regdrding the qualities of a good citizen. Then view flie footage that
spotlights a particular person. Have the group look for acnons that show that the pers, nasidoes not
have these qualities.

rielg relationships involves asking students to look for patterns ur trends, to notice similarities and
differences; to look for motives, purposes, or causes and effects; to locate events in a chronological or
numerical sequence; or to determine how something (an object, action or, person) relates .o the physical
setting in which it is found.

Describe the basic economic needs of an 8-year old Cambodian and an 8-year old Owed States' citizen.

How did Uncle Tom's Cabin impact slavery in the United States?
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Given data relative to the Alaskan oil spill at Valdez, what can you conclude about the effect on the
environment?

Use a simulation that involves a dead lock situation. Work out a compromise that is acceptable to both
sides.

Using prior knowledge involves using that information which students acquire either through formal or
informal and personal educational experiences.

Using what you have learned about public and private property, write a paragraph that vividly describes
ways that neighborhood parks are usedfor recreational purposes.

IConsidering alternative points of v7e7v1 involves looking at both sides of an issue and acknowledging the
possibility of a point of view different from L;ie one originally held.

How might a Mexican soldier report the Battle of the Alamo?

How would a British sea merchant describe the Boston Tea Party?

LCreating and assessing a plan( involves developing a problem-solving strategy to address a specific task and
then assessing that strategy as one tries to use it.

Describe the steps that might be involved in a sla re's escaping to freedom in the North.

ICreating/acknowledging dissonance !involves recognizing major conflicts of questions in events,
philosophies, rulings, actions, and documents.

Explain why the premiz of equality for all as stated in the Preamble to . I United States Constituuon
and the provision that permitted slave trade through 1808 are inconsistent and in conflict.
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1st
year

READING AND WRITING TO THINK IN SOCIAL STUDIES

Usin% Prior
Knowledge

Selecting
Info mation

1

WRITING TO THINK

/
Seeing

Relationships j

2nd
year

"Aro/

Considering
Alternative Points

of View

V/ Creating and
Assessinu a Plan

/ (Metacognition)

V
Creating/

Acknowledging
Dissonance

.#
,

Radonale/Purpose
Use a

Social Studies
Unit or Mini-Unit Objective

NN for:

Activity (to include
a writing assignment)

Subsequent Wor

TA-siessment I

Prior Work

4,w-A Problem-solving process
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ACTIVITY I

TEACIREING SITEA.UIEGIMS

DEBATE - Provides practice in all of the f:ommunications
Skills: reading, writing, speaking, listening, and speciedy, thinking

PROCEDURE

A. Getting Started - Background Information

1. Define debate - organized argument between knowledgeable people.

2. Give students handouts with the essential terms and procedures.
Video tape of previous debate is desirable.
If not available, directions and explanations must be extremely clear.

49
*Activities to Promote Critical Thinking, Fran Caldweel, Newport High School, Newport, Oregon
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B . Selecting a Topic

1. Pair up students with a partner.

2. Two sets of partners are put together - thus forming th,e debate unit.
Appeal to do this randomly but should actually place the stronger teams against each
other

3. Students meet in their debate units to accomplish three tasks.
Select a current, interesting, and controversial issue
Write a clear resolution stated in the affirmative
Determine affirmative and negative teams

(Teacher may opt to supply a list of topics in an attempt to speed up process.)

C . Developing the Argument

1. Students begin their research.
Readers Guide to Periodical literature is the most useful reference. Other references
should be made available in library://
Interviews applicable

2. Students should take careful notes and make sure each item of information 1.,
df_rumented.

1. Allow live days for research process.!

4. Partners plan and rehearse their cases together.
Two days can be allowed in class for ofganizing and preparing the debate speeches.

5. Affirmatives must begin by defining terms and then proceed through each stock issue.

6. Negatives must defend the status quo and attack the contentions of the affirmatives.

7. Partners should keep in mind that the strongest evidence is best presented last.

8. Students should be encouraged to write their speeches 4..n outline form. This will
discourage them from empty reading.

Good eye contact is necessary to be convincing.

9. During the recess, partners discuss ways to refute what the other s has said.
note taking during other .side's arguments
attempt to anticipate opponent's arguments

10. Rebuttals should follow a plan and may be given by one or bGth partners.
All points made in the construLave spePch should be reiterated one by one, following
each by what the opponent said to disapprove it and then given more evidence to
reestablish it.
A good rebuttal should end with a surnpary and a statemer.: of the debaters' belief in
the soundness of their argument.

0
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D . Presentation

1. Debaters sit at their respective desks m tront of the room.
Face opponents, yet the desks are slanted enough so that the audience can see the
debaters' faces as well.

2. Remind students to speak in loud, clear voices with correct pronunciation and
appropriate expression.

3. Strict formality is upheld: the debaters and their positions are introduced to the
audience; an official timekeeper watches the clock and warn debaters nonverbally when
one minute remains.

Only debaters are permitted to speak, except during the recess.

4. A schedule should be drawn up so students know on exactly which day they will
debate.

5. Five jurlges should be selected from outside the class and allowed some time to
familiarize themselves with the judging form.

6. Only one judge is needed for each debate.
Judge uses the debate form provided, which was devised by the American Forensic
Association.
Post on bulletin board.

E. Assessment

Students can now write a persuasivt essay because they have Ilready formulated two
strong thesis statements and collected a set of supporting details.

r0
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ACTIVITY IL

JURY-TRIAL TECHNIQUE - Debate technique that is excellent bexause it can
involve a large number of the class in active participation. In this technique the class
simulates courtroom procedures to discuss an issue or problem. The procedure seems
to be a simple one, but it requires careful preparation if it is to go smoothly.

PROCEDURE

A. Select an issue or problem to debate. It adds interest if one of the students can act as a
defendant.

B. Select lawyers, researchers, and witnesses for both sides. These groups can be as large as
you wish, but if they are too large, they become cumbersome. The teacher can act as
judge, or better yet, some responsible student can be named for that position. Another
pupil should be selected court stenographer, or recorder, to keep a record of what
transpires. All members of the else who are not lawyers. researchers, witnesses, or
current officials, are the jury.

C. All students should research the problems. The lawyers and witnesses should get the facts
from their own research and from that of the other class members,

D. Conduct the trial

1. The lawyers open up with their arguments.

2. Witnesses present their evidence.

3. Lawyers questions and cross examine

4. Lawyers from each side sum up. Each should point out how the evidence favors
his/her side.

5. The judge sums up, points out errors in the arguments, fallacies, and misstatements of
facts.

6. The class, acting as the jury, votes on which side won the argument.
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ESSENTIAL TERMS

Controversial issue: a subject that can be argued and supported from opposing points of
view.

Resolution: (sometimes called the preposition): a statement which 1/4 Ines the nature of the
controversy, is stated in the affirmative, and provides a basis for argument for or against.

Affirmative: the person who upholds the resolution, who Argues for a change in what presently
exists.

Negative: the person who argues against the change proposed in the resolution, who upholds
the conditions as they presently exist.

Definition of Terms, a clear explanation of the resolution, defining and limiting ideas; it is the
affirmative teams r7;sponsibility, but the negative team must approve.

Evidence: the material offered as proof in an aigument; it can be in the form of: (1) quotations
from authorities; (2) examples of actual situations or case histori-s, or (3) facts and
statistics

Status Quo: a Latin term meaning the existing state of affairs, the present or the current belief
and actioils.

Burden of Proof: rests on the affirmative, who muat prove that the status quo ts unsatisfactory
and that the affirmative way is better, because the affirmative has a more difficult task, this
side is given the advant::;es of starting and ending the debate.

Stock Issues: those issues which must be proved by the affirmative (1) the need for the change,
(2) the practicality of the change, (3) the desirability of the change.

Presumption: the assumption that the negative is "right" u-*". proven wrong"

Constructive Speeches: given in the first part of the debate; they present the major arguments
with evidence.

Rebuttals: given in the second part of the debate; the process of rebuilding after attack or
defending from attack.

TS-9
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ORDER AND TIME RESTRICTIONS FOR DEBATE

PART ONE: Constructive Speeches

First Affiradve
First Negative
Second Negative
Second Affirmative

Recess

PART TWO: Rebuttals

2-5 nf nutes
2-5 minutes
2-5 minutes
2-5 minutes

Negative 5 minctes
Affirmative 5 minutes

54
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ESSENTIAL ELEMENTS IN SOCIAL STUDIES
ATTITUDES, VALUES, AND SKILLS FOR CITIZENSHIP, GRADES 7-12

(1) Respect for self and others. The student shall be provided opportunities
to:

(A) respect beliefs of other individuals, groups, and culcures;
(B) be aware that some things are valued more in some groups and

cultures than in others;
(C) recognize how societal values affect individual beliefs and

attitudes; and
(D) recognize that individuals must accept the consequences of their

decisions.

(2) Democratic beliefs and personal respoonsibility. The student shall be
provided opportunities to:

(A) respect the principles that underlie the Texas and the United States
Constitutions, the Bill of Rights, and the Declaration of Indepen-
dence;

(B) consider one's own values as well as those of others when making
political decisions;

(C) value open-mindedness, toleranfle of differing opinions, and civic
participation as important as,ects of democratic behavior;

(D) respect the laws of one's society and 4ork responsibly to change
laws that one judges to oe unjust;

(E) understand the importance of individual participation in civic
affairs;

(F) understand that legal rights and protections must be balanced with
civic responsibilities;

(G) recognize the value o compromise in the democratic pro.ess;
(H) examine reasons that partioipation and decisi61 making in ^ivic

affairs require knowledge, time, and persormi efforts;
(I) identify legal rights, responsibilities, and protection afforded

juveniles and adults;
(J) support the democratic processes of the republican form of govern-

ment;
(K) support the basic values of American society (e.g., justice,

responsibilities, freedom, respect for the law, diversity, privacy,
private property rights, free enterpri.:a, and voluntary exchange);
and

(L) support the rules and laws of one's school, community, state, ari
nation.

(3) Support for the American economic system. The student shall be provided
opportunities to:

(A) recognize the contributions of the American economic system to the
standard of living oC Americans;

(B) support the role of profit in the American market system;
(C) believe in the right of individuals to acquire, use, and dispose of

property;
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(D) support the freedom of consumers to choose how to spend their
income;

(E) recognize that citizens, through legal political activities, car
influence economic decisions make by government;

(F) acknowledge the role of government in regulating unreasonable
restraint on competition by either produce 3r consumers;

(G) support competition by either producers -- ...msumers;
(H) support competition as it affects the quantity and quality of goods

and services produced;
(I) recognize that as individuals act in their own economic interest

they may also serve the economic interest of others; and
(J) compare the control and treatment of public and private property.

(4) Application of social studies skills-. The student shall be provided
opi.Jrtunities to:

(A) locate and gathet information;
(B) observe for detail;
(C) translate information from one me'ium to another;
(D) organize and express ideas in written form;
(E) distinguish fact from opinion;
(F) analyze information;
(G) draw conclusions;
(H) synthesizft intormation;
(I) develop criteria for making judgments;
(J) use problem-solving skills;
(K) sequence historical data and information;
(L) draw inferences; and
(M) perceive cause-effect relationships.

5 6
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ESSE -VIAL ELEMENTS IN SOCIAL STUDIES
ECONOMICS

(1) American free enterprise system. The student shall be prov_ded the
opportunities to:

(A) identify characteristics, benefits, and goals of the American free
enterprise system;

(B) analyze how supply and demand affect prices;
(C) w'amine the circular flow of economic activity;
(D) relate the business cycle, deflation, and inflation with economic

conditions;
(E) analyze the roles of economic incentives, voluntary exchanges,

private property rights, and competition;
(F) understand the role of business in the American free enterprise

system;

(G) examine-the icles of labor arid-Con-Sur-hers in the AMerican free
enterprise system;

(H) relate the price mechanism to allocation of re-3urces and
distribution of income; and

(I) identify the factors of production and the income earned from each
factor.

(2) Government in the American economic system. The student shall be provided
opportunities to:

(A) understand how the government both protects and regulates the
operations of the market system;

(B) examine the processes and cons?quences of the government's budget;
(C) examine the organization and functions of the Federal Reserve

System;

(D) analyze the costs and benefits of government regulation of the
market; and

(E) evaluate the economic performance of monetary and fiscal policies.

(3) American economic system and international economic relations. The
student shall be provided opportunities to:

(A) compare various types of economic systems (capitalism, socialism,
and communism); and

(B) examine the purposes, the extent, and the impact of world trade on
the United States' economy.

(4) Consumer economics. The student shall be provided opportunities to:

(A) describe the rights and responsibilities of consumers;
(B) identify the market conditions and agencies that provide consumer

protection;

(C) understand the use of credit and savings and how Lney affect the
economy;

(D) define basic consumer terminology in the areas of credit, insurance,
budgeting, and home ownership or leasing; and

(E) examine the income tax.

(5) Social studies attitudes, values, and skills for citizenship as

appropriate to this course as described in §75.48(a) of this title
(relating to Social Studies, Texas and United States History, grades
seven-eight) are included by reference.
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PHYSICAL AND PSYCHOLOGICAL SAFETY

Social Studies

U. S. and World History (W. Hist.)
U. S. Government (Gov.)
Sociology (Soc.)
Psychology (Psy.)
Advanced Social Science

Problems (AS SP)

Home Economics Education

Food Science and Nutrition (FSM
Individual and Family Life (IFL)
Parenting and Child Development (PCD)
Comprehensive Home Economics (CHE)
Advanced Child Development (ACD)
Advanced Food Science & Nutrition (AFSN)
Food Production Management & Services

(FPMS)

Science

Introductory Physical Science (IPS)
Physical Science (PS)
Inwoductory Biology (IB)
Biology I & (B)
Chemistry I & EL (C)
Physics I & 11 (P)

Technical Education

Technology Education (TE)
Trade & Industrial Education (ed)

Health Education

Health I (H)
Health II (H)



ONIONNIMMI/ Oft

Practices and Rules
of Safety
- Demonstrate gactices

rules of safety to avokl
injury and prevent acci-
dents in the home,
school, and community

People Help Each
Other to Be Safe

-Discuss ways pee,le
can help each other to
be safe in the home,
school, and community

Civic Responsibil-
ities Toward Safety

Recognize one's civic
responsibilities toward
safety rules and author-
ity figures in home,
school, and community

PHYSICAL SAFETY

SOCIAL
STUDIES

SCIENCE HEALTH-1 TECHCALNI
EDUCATION

HOME
ECONOMICS

School Safety School Safety School : .y Home Safety Rules

Rules (H, IPS,
PS,IB,B,C,P)
Infectious Diseases

Rules (H)
Infectious Diseases
(H)

Rules (ream) (CHE,PCD,ACD,
FSN,
Safety Rules in

(BM Employment
(AFSN,FPMS,
ACD)

School Personnel Family Members School Personne Family Members

(IPS,PS,IB,B,C,P) (H) (Mi,TE) (CHE,PCD,ACD,
IFL,AFSN). .

Employment
(FPMS)

,--...1
Respecting and Maintaining a Support State and Support State and

Supporting Laws Healthy Environ- National Laws National laws

of Society(GOV,
W.HIST)

ment (H) (T&I,TE) (CHE,PCD,ACD,
FPMS)

PSYCHOLOGICAL SAFETY

SOCIAL
STUDIES

SCIENCE HEALTH
TECHNICAL
EDUCATION

HOME
ECONOMICS

Behavior and Con-
sequences

Identify acceptable and
unacceptable behavior
and the consequences of
one's wtions

Accepting Can-
sequences of
Decisions(W.
HIST,ASSP,PSY
SOC)

Recognizing Signs
of Abusive
Behavior (H)

Accepting Con-
sequences of Deci-
sions and Behavior
(CHE,PCD,ACD,
IFL,AFSN,FPMS)
Developing Self-
awareness and Skills
for Self-Direction
(CHE,ACD,IFL,
ESB
Fostering Emo-
tional and Social
Development (CBE
PCD,ACD,IFL)

Ark

Developing a Posi-
tive Self Concept

Demonstrate a positive
attitude toward self

Demonstrating
Respect for Self
and Others (W.
HIST,ASSP,PSY
SOC,GOV)

Demonstrating
Healthy Attitudes
Toward Own
Sexuality (H)

Emotions and Their
Effects

Describe various emo-
dons and their effects
on self, family, and
others

Dealing with Peer
Pressure (PSY,
SOC)

Identifying Warning
Signs of Suicide (H)
Distinguishing
Bemen Positive
and Negative Atti-
tudes Toward Life(H)
Distinguishing
Among Different
Kinds . f Love Eli
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SOCIAL STUDIES
PHYSICAL AND PSYCHOLOGICAL SAFETY

Attitudes/Values/Skills
GRADE 12

Recognize that individuals must
accept the consequences of their
decisions

United States Government
Identify the purposes and impact of major political documents on the lives, rights, and

respcnsibilities of individuals in the United States

.Respect.thelaws_of one's society
and work responsibly to change
laws that one judges to be unjust

Analyze specific Supreme Court decisions and explain how the due process of law

protects individual rights in the United-StateS

Support the rules and laws of one's
school, community, state, and
nation

Distinguish the factors that influence an individual's political beliefs and behavior

Support the concept that good citizenship in the United States is related to the

Constitution system of laws and not to the interpretations of individual leaders-
Sociology

Explain aspects of culture including beliefs, mores, tradifons, folkways and social

problems

60
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SCIENCE EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Grades 9-12

Demonstrate proper laboratory procedures with emphasis on safety (1P, PS, IB, B, HB, C, HC,P, HP,

PA, A, ES)

Explains how the body defends itself against infectious diseases. (B)

Relate the impact of AIDS on life in the United States.( B)

Identify causative organisms, transmission symptoms, and prevention/treatment of human diseases. (B)
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HOME ECONOMICS EDUCATIO!
PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Food Science and Nutrition

(i.3)(A) Apply principles of consumership. p. 35

(i.3)(C) Relate the effects of work space and equipment on meal preparation. p. 37

(i.3)(D) Apply safety and sanitation procedures in food preparation tasks. pp. 39-45

(i.2)(A) Compare cultural influences on individual and family food options. p. 26



HOME ECONOMICS EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Caurse: Individual and Family Life

(c.1)(A) Explain the basic functions of the family. pp. 1-2

(c.4)(C) Relate the use of community resources to family well-being. pp. 151-152

(c.5)(C) Determine components of responsible parenthood. p. 174

(c.6)(DN Describe domestic violence including causes, prevention, and coping resources. pp. 198,201

(c.2)(E) Investigate laws related to the family. p. 70

(c.3)(A) Summarize responsibilities of living as an independent adult. pp. 77-78

(c.6)(A) Discuss potential family problems and crises. pp. 187-189

(c.3)(A) Summarize responsibilities of living as an independent adult. pp. 73-76, 78-79

(c.3)(B) Demonstrate communication and conflict resolution skills. pp. 93-96

(c.3)(E) Describe the impact of cultural background on interpersonal behavior. pp. 105-108

(c.5)(A) Analyze factors affecting the decision to parent. pp. 167-169

(c.3)(A) Summarize responsibilities of living as an independent adult. pp. 79-80
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HOME ECONOMICS EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Parenting and Child Development

(d.2)(A) Summarize ways to promote physical development of children. pp.32, 34, 37

(d.2)(F) Explain methods of guidance and discipline. pp-54-64

(d.3)(H) Analyze alternatives for child care. pp...,8314

(d.4)(A) Identify parenfmg behavior indicative of child abuse tendencies. pp. 87-88

(d.4)(B) Point out parenting behaviors abusive to children. pp. 89-90

(d.4)(C) Explain ways to meet needs of children in crisis. pp.91-97

(d.3)(A) Describe methods of sharing parental responsibilitits. p. 68

(d. 3)(1) Outline local, state, and national resources focusing on children. pp. 84-85

(d.l)(A) Summarize the responsibilities of human sexuality. pp. 1-5

(d.1)(E) Analyze the impact of marital relationships on the children. p. 17

(d.2)(G) Determine techniques to promote charaser development. pp. 64-65

(d.8)(B) Project how one's present behavior impaCts present goals. pp. 5-6

(d.2)(B) Describe the emotional and social development of children and techniques for fostering such
development. pp. 38-44



HOME ECONOMICS EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Comprehensive Hoinc Economics

(b.3)(C) Apply basic clothing construction and/or alteration techniques. pp. 70, 72

(b.7)(B) Relate sanitation and safety to food and autridori. pp. 143-146

(b.8)(B) Evaluate methods of meeting the safety needs of families. pp. 177-180

(b.1)(H) Describe the rights and responsibilities of family members and families. pp 31-33

(b.2)(D) Summarize forms of child abuse, their causes, and methods of control. pp. 57-59

(b.I)(H) Describe the rights and responsibilities of family members and families pp. 30-31

(b.8)(A) Summarize ways to promote individual and family nealth. p. 173-176

(b.1)(C) Analyze factors involved ;41 socially responsible behavior. pp. 11-12

(b.1)(E) Apply strategies for managing peer pressure. pp. 20-22

(b.1)(F) Describe the functions of the family h meeting personal and societal needs. p. 24

(b.1)(G) Relate personal commitment to family strength and well-being. p. 26

(b.5)(E) Identify the decision-making steps, influences, andimplications. pp. 109-112

(b.8)(C) Explain factors affecting individual family healthdecisions. pp. 180-193

(b.I)(A) Apply techniques to develop self-awareness and skills for self direction. pp. 1-4

(b.1)(B) Describe the physical, sr. .,rnotional, and intellectual development of teenagers. p. 4-7

(b.2)(A) Describe the basic needs of children. pp. 40-45

(b.2)(B) Describe the responsibilities of the caregiver in meeting developmental needs of children.
pp. 45-53

(b.2)(C) Explain various methods of management and guidance. pp. 54-56

(b.1) (G) Relate personal commitment to family strength and well-being. p. 29
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HOME ECONOMICS EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Advanced Child Development

(e.3)(D) Identify developmentally appropriate sex-related information for children of different ages.
pp. 69-70

(e.1)(A) Describe responsibilities of parenting. p. 2

(e.1)(D) Describe responsible behavior in prevention and control of disease. pp. 10-14

(e.2)(C) Identify neonatal care essential to the well-being of the child. p. 29-32

(e.4)(A) Describe guidance methods and factors influencing ther effectiveness. p. 75

(e.5)(A) Discuss the effects pareneguardian employment has on the development of the child. p. 93

(e.5)(C) Discuss societal tends impacting children. pp. 103-104

(e.4)(B) Assess society's role in protecting the rights of children. pp. 85-36

(e.5)(B) Identify local, state, and national resources related to children. pp. 93-94

(e.5)(D) Summarize forms, causes, effects, prevention, and treatment of child abuse. pp.119-120

(e.2)(B) Outline tht impact of genetics, environment, and mother's health on prenatal development.
pp. 23-24

(e.3)(A) Explain various theories and principles of growth and development. pp. 37-40

(e.3)(B) Describe the interrelationships of social, emotional, intellectual, physical, and moral
development of the child. pp. 61-64

(e.3)(F) Point out the impact of parenting/caregiver practices on a child's self-estecm. pp.72-74



HOME ECONOMICS EDUCATIION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Advanced Food Science and Nutrition

(j.2)(13) Outline safety and sanitation practices considerations for food processing and packaging.

pp. 26-27

(j.1)(E) ASSCbs the safety factors of various intentional and incidental food additives. pp. 10-13
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HOME ECONOMICS EDI_ ',TION
rlYSICAL AND PSYCHOLOG -AL SitTY

Course: Food Production, Management, and Services

(k.3)(20 Apply safety and sanitad ,rx techniques in food handling, preparation, service, storage, and
cleanup.

(k.3)(D) Use large and small food service equipment as appropriate for prescribed tasks.

Oc.3)(A) Apply-fedeml, state, and local sanitation codesfor food service establishments.

CS
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TECHNOLOGY EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Grades 9-12

Identify concepts and skills related to safety and safe worldng conditions. (TE) (T&I)

Demonstrate safe operations and use of selected tools and eouipment to avoid injury. (TE) (T&I)

Maintain safe conditions in the laboratory. (TE) (T&I)

Select a commercially made product and prepare amaintenance program for it. (TE) (T&I)

Investigate appropriate state and federal safety laws. (TE) (T&I)

Prepare safety posters for the use of power tolls and equipment. (TE) (T&I)

Demonstrate proper safety procedures. (FE) (T&I)

PPS-12
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HEALTH
SAFETY

GRADE 9 GRADE 10 GRADE 11 GRADE 12

Distinguish betweest positive
and negative auitudes toward
life

Distinguish among different
kinds of love

Explain strategies for dealing
with anger

,

Identify common warning
signs of suicide

Demonstrate healthy attitudes
toward one's own sexuality

Identify and understand signs
of abusive behavior

Describe reasons for using, not
using, and quitting alcohol and
tobacco products

.

70
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PHYSICAL SAFETY, GRADES 9-12

PRACTICES AND RULES OF SAFETY

&hoot Safety Rules;

ACTIVITY: Using materials safety data sheets (MSDS) transparencies of Benedict's

Solution and sodium hydroxide, instruct students how to read and to interpret MSDS

sheets. Have students complete :30.1dent study guide sheets by working individually, in

pairs, or in groups on sulfuric acid.

Assessment: Distribute an MSDS sheet on cupric sulfate and have students individually list
the following information: a. formula, b. appearance, c. reactivity, d. health hazards,

e. fire hazards, f. special precautions.

(Essential Elements/Activities/Assessments: TE-75.50.5, 75.50.7B, 75.85.6, 75.85.6C)

Home Sdetv lea

(Essential Elements/Activities/Assessments: HE-6.7B, CHE pp. 143-146; b.8B, CHE pp.
177-180; i.3D, FSN pp. 39-45; j. LE, AFSN pp. 10-13)

PEOPLE HELP EACH OTHER TO BE SAFE

School Personnel

ACTIVITY: In the annual staff development workshop on the Texas Hazard Communica-
tion Act, teachers will work in groups to interpret and use MSDS to read ..;:d interpret
NFPA chemical labels and to state general safety procedures.

Assessment: Teachers will state the major features of the Texas Hazard Communications
Act and provide evidence that the individual components axe being implemented in
their individual classrooms and laboratories.

(Essential Elements/Activities/Assessments: TE-75.50.7A, TE-75.85.6)

CIVIC RESPONSIBILITIES TOWARD SAFETY

Respecting and Supporting Laws of Society,

(Local Objectives: SS-A.V.S. II , 2A-2L)

ACTIVITY: As a class, prepare a list of community resource people whom students nfight
interview regarding state and city government. Help students develop questions that
will help them learn respect for law.

Resources
Instructional Community

Assessment: Divide the class into groups of four. Tell members ot each group to evaluate
(validate or invalidate) each of the questions about respect for the law and tell why they
selected the person they did.

Suonort State and Natinallawl

(Essential Elements/Activities/Assessments: I-M-e.4B, PCD pp. 85-86; TE-75.86.6C)

PPS-14
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PSYCHOLOGICAL SAFETY

BEHAVIOR ANT) CONSEQUENCES

AusatiaLCanseautactssEDssilians

(Local Objectives: Psychology B.6, B.7, Sociology 5.3)

ACTIVITY: This activity is an opportunity for group members to learn more about their
own thoughts and feelings and to practice understanding the thoughts and feelings of
others. Hint The teacher can "prime the group" by preparing one or more members
beforehand to be prepared to be the first volunteer to tell about their thoughusfeelings.
Group members need to be trained both to analyze their feelings and to listen to
others,

PROCEDURE: Seat students in a circle so that each person can see everyone else.
Remind students of the basic rules.
1. No put downs, name callings, etc.
2. Each person has equal opportunity to talk if they wish
3. No inwruptiors and no one forced to talk

Keep session short (10-20 min. per topic) and keep the discussion flowing. Do not let one
or two students dominate. At the end of the sessions ask the following type of closure
questions.

1. What did you learn from this session?
2. Whzt did you notice during this session that was of special interest to you or that

surprised you?
3. What did you learn about yourself or someone ?Ise you didn't know before?
4. How did you feel about sharing such thoughts/feelings?
5. In what way did this experience make you feel good? bad?

TOPICS

1. Something New or Good in My Life
2. One of the Nicest Things That Ever Happened to Me
3. Something I Enjoy Doing That I Do Well
4. Something I Think Is Beautiful
5. A Time I Trusted My Feelings/Instincts
6. A Time I Felt Sad
7. A Time I Was Very Angry
8. A Time Was Ern1;arrassed
9. Something I Like and Don't Like or About Which I Feel Good and Bad

10. A Time I Helped Someone or Did Something Nice for Someone
1 i . Remembering a Special Time and What Made It Special (Who Was These?

What Were the Surroundings? What Happened?)

Assessment: Have students answer the following question: How do feelings of anger
affec dealing with other people?

Recognizing Signs of Abusive Behavior

(Local Objective: H-B.10)

ACTIVITY: Discuss the physical, verbal, emotional, and sexual forms of abusive behavior
which a child may experience, as well as the variety of physical and behavioral
symptoms that abused children may exhibit.

PPS-157 2

Resources
Instructional Community

Argus-A division
of DLM Commu-
nications-Lifetime
(1975)
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Psychological Safety, Crades 9-12 (Coned)

11117711.!

Assessment: Have students draw three columns on a sheeit of paper. Have them label the

three columns "Behavioral," "Emotional," and "Physical." Stade= are to describe
four signs of abuse in each of the three columns.

AsaRtingLangsumnswashnha

(Essential Elements/Activities/Aswssments: HE-c.1D, ACD pp. 10-14; b. ID, CHE pp. 7-

10; c.3B, ACD pp. 93-96; d.8B, PCD pp. 5-6)

DEVELOPING A POSITIVE SELF-CONCEPT

DrimanstratinRespictforlelLandilikas

(Local Objectives: Sociology B.2, B.3; Psychology B.6)

ACTIVITY: The teacher gives each student three activity sheets (see Handouts #1, 2, 3)
allowing ten minutes for completion. lien all of the students have finished, the
teacher will prompt the students share their answers. For example: "Jim, can you
share with the group some of the words you choose for What Are you like. Sue, what
were some important items you identified on "What's Important to You? Whaf, items
were not important to you? If possible, all students should be encouraged to
their answers.

Assessment: Have the students write the answm to these questions:
1. List five things that you feel would best describe you as a person.
2. List the items that you had Miler Ity answering. Why?

ACTIVITY:
1. Distribute one lemon to each student. Direct each student to examine hisiher

lemon carefully by rolling it, squeezing it, fondling it, inspecting it, etc. Ask them
"tr) get to know their lemon" and sllect a name for it. Encourage them to identify
in their minds the strength.s and weaknesses of their lemon.

2. Collect all the lemons and visibly mix them up in front of the group.
3. Spread out all the lemons on a table and ask all students to come forward and

select their original lemon. I: sonflicts develop over their choices, assist the
parties in reconciling their differences, or simply note the failure to agree and use
that as a basis for later discussion.

Discussion Questions:

1. How many are very sure they reclaimed their original lemon? How do you know?

2. What parallels are there between differentiating many lemons and differentiating
many people? NyTlat differences are there?

3. Why can't we get to know people just as rapidly as we did the lemons? What role
does the skin play (for lemons and for people)?

PPS-16
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Psych&ogical Safety, Grwies 9-12 (Cont'd)

Assessment: Have students write answers to the following questions:
1. What principles of human behavior does this bring to light?
2. Why is self-examination usually mott difficult than evaluation of others?

I.

(Local Objective H-B.9)

4. I :

ACTIVITY: Guide students in a discussion on developing r :-esteem and taking control
of their 3W11 lives when dmling with human sexuality. have students write a list of
behaviors that relate to the development of a sexual .ing, such as dating and select-
ing appmpriate wearing attire. Discuss with students some of these behaviors and
whether the behaviors contribute to the development of healthy and positive attitudes.

Assessment: Have students write a sexual profile of themselves, including the following
information: traits which may h..." considered as unique to themselves, influences that
have helped them to develop a positive sexual self-concept, and Fleps which they can
take to continue developing healthy attitudes toward their own sexbality. Ask for
volunteers to share their profiles with the class.

Developing Self-Awarenesung.ajilligraglUirgetign

IJ(Essennal Ele-ments/Activities/As.assments: 1-1E-d.2 G, PCD pp. 64-65; b.111, CBE pp. 1-
4; b-1 B, CHE pp. 4-7; d.2B, PCD pp. 38-44)

EMOTIONS t"...ND THW" EFET.CTS

Dealing with Peer Pressure

(Local Objectives: Psychology B.6)

ACTIVITY: Most of us have been brought up to believe that it is not "right" to say nice
things about one's self or others. This activity attempts to change that attitude by
having teams of two students share some personal qualities with one another. In this
exercise, each porson provides his or her partner with the response to one, two, or all
three of the following suggested dimensions.

1. Two physical attributes I like in myself
2. Two personality qualities I like in myself
3. One talent or skill I like in myself

Explain that eazh comment must be a pcsitive (me. No negative comments are
allowed! (Since most students will not have experienced such a positive encounter, it
may take some gentle nudging on your part to get them started.)

Discussion Questions

1. On hearing the assignment, how many of you smiled slightly, looked at your
partner, and said, "You go first"?

2. Did you fmd this to be a difficult assignment to start?
3. How do you feel about it tiw?

74PPS-17
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Psycholngical Safety, Grades 9-12 (Coned)

Assessment: Have students answers to the following questions:

1. What oilier positive attributes or qualities could be included in this xtivity?

2. Why is it difficult for us to say positive things about ourselves?

ACTIVITY: Pass out four 3 x 8 strips of paper to ea,.1% student. Write four stems on the

board or call out one ais a time. Give class a very limi-ed amount of time to answer the

four questions (2-3 minutes, 30-45 seconds per question).
1. I feel angry when others
2. I think my anger is
3. When others express anger towards me, I
4. I think that the anger of others

After all students have answered the questions, have them tape answers to their chest,
their backs, their desk, or the wall. Process this experience in small groups of 8-10
per group. Appoint group moderators to be sure all have an opportunity for "air
time." During the group prccess, encourage students to recognize that people express
anger in different ways, experience the anger of others differently, and have different
feelings and ideas about anger (or any other emotion).

Assessment: Have students answer the following question: How do people express anger
in different ways?

Distinguishing Rthiesaasitinimillitgatin AilitudliTanazikift

(Local Objective: H-13.31

ACTIVITY: Divide the class into two groups. Have one group develop a list of examples
that indicate a padtive attitude toward life. Have the other group develop a list of
examples that indicate a negative attitude toward life.

Assessment: Have each group present a report to the class. Have students add items to
both lists and discuss those items where there are differences of opinions.

EstinguishingAmonz Different Kinds of Love

(Local Objective: H -B.5)

ACTIVITY: Discuss with students the concept that love can be communicated in many
different ways. Just as love is expressed in many ways, there are also several types of
love. Discuss love for a friend, family love, love in marriage, love of country, and
love for humanity. Emphasize how these types of love differ from each other.

Assessment: Have students write a one-page moon on "The Loves of My Life." Three
types of love must be included in the report, as well as an explanation as to how each
love is different from the others. Students may volunteer to share their reports with
the class or in small groups.

Fosterinz Emotional and Social Development

(Essential EIements/Activities(Assessments: HE-b.1B, CHE pp. 4-7; e.3b, ACD pp. 61;
d.23, PCD pp. 38-44)
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WHAT ARE YOU LIKE?

Begin at START and draw a line that connects all of the words which you think describe you.

DSTART

e

(Handout #1)

PPS-19
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WHAT IS IMPORTANT TO YOU? Handout #2

Very Important
11, 1 . religion 1

2. family 1

3. friends 1

4. car 1

5. money 1

6. clothes 1

7. boyfriend or girlfriend 1

8. grades 1

9. what your peers think I

think about you 1

10. teacher's opinion of you 1

0 11. your appearance 1

12. popllarily 1

13. T. V. 1

14. telephone 1

15. sports 1

16. pets 1

17. hobby 1

18. intellect 1

19. health 1

20. weekends 1

21. music 1

22. school t

23. food 1

Somewhat Important
4

tiatimuartant
52 3

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4

2 3 4 5

2 3 4 5

2 3 4
4t. 5

2 3 4 5

2 3 4 5

2 3 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 '7, 4 5
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NAME Handout #'3
SELF-ESTEEM INVENTORY

Like Me Uniike Me

1. I spend a lot of time daydreaming.

2. rm pretty sure of myself.

3. I often wish I were someone else.

4. I'm easj to like.

5. My parents and I have a lot of fun tog( ler.

6. I never worry about auything.

7. I find it very hard to talk in front of the class.

8. I wish I were younger.

9. There are lots of things about myself rd change if I could

10. I can make up my mind without too much 1-ouble.

11. I'm a lot of fun to be with.

12. I get upset easily at home.

13. I always d the right thing.

14. I'm proud of my school work.

15. Someone always has to tell me what to do.

16. It takes me a long time to get used to anything new.

17. I'm often sorry for the things I do.

18. I'm popular with kids my own age.

19. My parents usually consider my feelings.

20. I'm never unhappy.

21. I'm doing the best work that I can.

22. I give in very easily.

23. I can usually take care of myself.

24. I'm pretty happy.

25. I would rather play with children younger than I am.

26. My parents expect too much of me.

410 27. I like everyone I know.

28. I like to be caiied on in class.

29. I under-stand myself.

1,

78 .
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Community Resources for Physical and Psychological Safety

1. Agency: All Saints Episcopal Hotpital Program: Presentations

Target Area: 9-12 Contact Social Services Department
Phone Number 926-2544

Description: Community education and referral to medical/health resources.

2. Agency: American Heart Association
Target Area: 9

Phone Number 732-1623
Description: Education to decrease heart dir,,ase.

Program: Putting Your Heart into
the Curriculum

Contact: Pam Hodges or
Patricia Evans

3. Agency: American Red Cross Program: Health Education and Safety

Ta.-get Area: 9-12 Contact: Grace Palmer
Phone Number 732-4491

Description: Basic first-aid courses and CPR on any level upon request.

4. Agency: Because We Care, Inc. Program: Counseling/Presentations

Target Area: 9-12 Contact Sarah Brooke
Phone Number 336-8311, ext. 420

Description: Beer ise We Care Specialists a-e based at certain school si2es throughout the FWISD. They
provide services in education, prevention, intervention, after care to students and their
families. Information and referral counseling related to drug and alcohol abuse.

5. Agency: Bridge Association, Inc.
Target Area: 9-12

Program: Spruce Emergency Youth
Shelter
Teen Talk--Coafidential
Counseling 336-TALK

Contact: Counselor on duty
Phone Number: 877-4663

Description: Individual, group, and family counseling on a shoroterm basis for youth.

6. Agency: Catholic Social Servites Program: Presentations/Counseling

Target Area: 9-12 Contact Theresa Rembert
Phone Number 926-1231

Description: Family Counseling including 'nt-child, group, and individual. Prtsentations on self-
esteem, feelings, and other personal issues.

7. Agency: Charter Hospital
Target Area: 9-12

Progrnn: Subitance Abuse, Self
Esteem

Contact: Joe Milligan or
Kimber Scott

Phone Number: 292-6844
Description: Awareness, education and prevention of chemical abuse. Psychiatric disorders.

PPS-25 79



8. Agency: Department of Human Services
Target Area: 9-12

Description:

9. Agency: F.
C

Target Area:

Description:

Program:
Contact

Presentations
Any worker who answers the
phone

Phone Number: 335-4921 (24 hours)
Accepts and investigates child abuse reports, refers child and family to agencies as needed;

foster care is given, also.

A.C.T.S. (Family Assessment, Program: Counseling
onsultation and Therapy Service) inc. Contact LAie R. "Dick" Brockman

9-12
, Phone Number: 921-6858/654-FACT (metro)
Counseling to individuals, groups, and families concerning anger control, sex abuse, and
substance abuse.

10. Agency: Fire Department, Fort Worth
Target Area: 9-10

Description:

Program: Fight Fire With Care
Leam Not to Burn

Contact George Strahand or
Cameron Brown

Phone Number: 870-6861
A counseling program called "Fight Fire With Care," in conjunction with the Child Study
Center. Available for juvenile firesetters ages 2-16. Also a program called "Learn Not to
Burn," used by some schools in their curriculum. The purpose is to educate children about
fire safety.

11. Agency: Fort Worth Fire Department Program: Presentations
Twget Area: 9 Contact Captain Roy Knight

Phone Number: 870-6865
Description: Programs and materials on fire safety and prevention of fires in the home.

12. Agency: Fort Worth Girls Club
Target Area: 9-12

Description:

Program: Presentations on Sexual
Abuse and Dealing with
Stress

Contact: Sally De Foor
Phone Number: 926-0226

Preventing Teen Pregnancy on how to talk to parents about sexuality.

13. igency: Fort Worth Police Department Program: Preseatation
Target Area: 9 Contact: Officer K. P. Middleton

Phone Number: 870-7153
Description: Safety precautions to take when traveling to and from school. Includes dealing with

strangers, bicycle safzty, crosswalk safety.

14. Agency: Harris College of Nursing
Target Area: 9-12

Description:

Program: Presentation
Contact Ann Kirkham, Assistant

Professor
Phone Number: 236-7048

Sexual abuse, rape, and how to deal with emotional and psychological abuse.

80
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15. Agency: March of Dimes Program: Pres4ntations on Safety

410
Target Area: 9-12 Contact Laurie Law, Dirmtor of

Community Health
Education

Phone Number 284-2702
Description: Speakers and classroom presentations on health related subjects. i.e. prenatal care, nutrition,

drugs. Free fdm library. Health career scholarships for qualifying high school szniors.
Professional inservice in prenaud area. Lim:Jed financial assistance to post-polio patients.

16. Agency: Mental Health Association of
Target Area: 9-12

Program: Effective Learning Materials
Felt Board Stories on
Identifying Feelings

Contact Carolyn Gxdspeed
Phone Number: 335-5405

Desaiption: Information, referral and educational services related to nratal health. Programs on self-
esteen and stress management.

17. Agency: Parenting Guidance Center Program: Effective Parenting
Target Area: 9 Contact Barbara Andersce

Phone Number 332-6348
332-6399 (Warm line for parents)

Description: Counseling services for parents who desire. to develop positive parenting sk.Ills.

18. Agency: Parenting Guidance Center
Target Area: 9

Program: Parenting EducAtion Program
for Schools (PEPS)

Contact Pam Chevreaux
Phone Number: 332-6348

Description: Five-day presentation by trained volunteers, covering topics relating to parenting skills and
responsible decision malemg.

19. Agency: Rape Crisis Program of the
Women's Center of Tarrant County

Target Area: 9-12

Program: Counseling and Emotional
Support for Rape Victims

Contxt Susan Loving Harris
Phone Number: 338-1126

Description: Err xional support for youth as they go through the trauma of medical and lega. )rocedures
and information sharing.

20. Agency: Tarrant Council on Alcoholism rogram: Presentation
and Drug Abuse Contxt: Kim Kirchoff, Director of

Target Area: 9-12 Education
Pam Dunlop, Assistant
Director

Phone Number: 332-6329
Description: Covers topics on developing a positive self-image, effects of peer pressure, knowledge of

drug safety.

81
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21. Agenc:-: Texas Christian 'University
Targtt kat: 9-12

Program: Presentatior
Contacc Barbs/ Brown Haman,

Director, Aloohol and
Drug Edicatim

Phone Numbar: 921-7100

Descriptan: Self-esteern, mning with addictive patents,drug education, nutrition and eating &orders,

communication Aills and decision making.

22. Agers:y: Texas Christian University
Target Area: 9-12

Phone Number: 921-7863

Description: Eating Disorders and Eexual Abuse.

Program: Presentation
Contxt: Dr. Harris IClinefeher,

Counseling Center

23. Agency: The Treatment 7Iace Program: Individual Therapy for the

(Parents United) Abused and Abuser

Tars% Area: 9-12 Contacc Rita Foust
one Numfxr: 877-3440 (24 hours)

Description: A counseling service for youth who have been sexually abused. A cmscling program for

the perpetrator.

62
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Resources FT S Information

Adult Probation Department
200 W. Selma?
Lrt Worth, Texas
(817) 535-6363
Contact: Lori Baldwin

V A presentation on wobation or the criminal justice system.

1.

Al-Anon-Alateen Information Service
1203 LPT St.
Fort V.P tal, Texas
(817) 336-2492

V Services provided for children of alcoholics.

American Cancer Society
2222 Montgomery St.
Fort Worth, Texas
(817) 737-3185
Contact: Loretta

V Presentations are made to meet the needs of the age group with
regards to health edtration. Films we viewed with a question/
answer period following.

American Red Cross-Tarrant County
6640 Camp Bowie
Fort Worth, Texas
(817) 732-4491
Contact: Grace Palmer

V Classroom presentations on services of the Red Cross,
first aid, and national disaster relief

Amon Carter Museum
3501 Camp Bowie
(817) 738-6811
Fort Worth, Texas
Contact: Anne Farmer, Art Museum

Tour Coordinator

Tours r A' Museum's ptrmanent collections and special exhibitions
conducted by trained docents. Can enhance curriculum objectives
in Texas and U.S. History.

Animal Contml
(817) 870-7398
Contact: Guy Natalie

V Classroom presentation by officers regarding responsible pet
ownership, bite premtion, and adoption. Puppet show and VCR
tape inchxled in presentation. Appropriate for grades K.6.

Asian Cultural Center
(817) 870-11'27
Contact Mike Goldberg

V Classroom presentations on the history and culture of Asian
society.

FT=Fteld Trip
S=Speaker Available 85
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Resources FT S Information

Big Bmthers and Sisters of Tarrant County
1209 W. Freeway
(817) 8774277
Contact Lanny Hassell

V This agency can provide information about their program which
allows students to learn more abcat this organization. Also can
pcovide information about a career in s: ill wodc.

131,r-k Art Gallery-Profiles in Pride

1000 E. Rosedale
(817) 870-9709

V ./ Tour or classroom presentation available upn request.

Botanic Gard:as
3220 Botanic Carden Drive, North
Contact Clara Wikon, Education Offi, 1
(817) 870-7682

Tours on various topics available.

&Irvin of Engraving and Printing
6850 Blue Mound Rd.
(817) 232-5833

, Contact Receptionist

Tour of the federal building to view the process of printing money.

Resources FT S Information

Casa Manana
3101 W. Lancaster
(817) 332-9319 or 332-6221
Contact KatHeen Tronsor, Dona

Shriner, or Dqhne Kaplan

V V Simla daytime performances (10:00 asn.) weekthys trad class
presentations for grades K-12. Theatre school for K-12 with
scholarships available.

Cattleman's Museum
1301 W. 7th St.
Fort Worth, Texas
(817) 332-7064
Contixt Carol Williams, Museum/

Foundation Coordinator

V fftstorical and current day look at the ogle and ranching indusvies
in Texas. Films and educational materials also available.

Center for Economic Education
P. O. Box 5427
Denton, Texas 76203-5427
Contact Dr. William Witter

V Resource persons and materials for economics education.

Child Abuso Prevention
P. 0. Box 5128 Arlinmon, Texas 76005
(817) 640-5090
Contact Audra Benner

V Class presentation on the prevention of child abuse and govices
availat!e to the commtuay.

4
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Resources FT S
J

Information

Citran (City Transit Service)

1

2304 Pine St.
(817) 870-6226
Contact: Bobby Dike

V Tour consists of visiting Citran's property. A bus is provided to
transport the group to and from school.

Comprthensive Crime Prevention
Program
913 Taylor St.
Fort Worth, Texas
(817) 870-6600
Contact Receptionist

V Presentations are available on the tullowing subjects: child safety,
self proteetion for women, home seg.:laity, and fraud prevention.
Other topics may be requested.

Resources FT S Information

Fort Worth Aviation Dept.
i leacham Field Terminal Building
(817) 624-1127
Contact Jan Till

V Tour of the terminal buiitl"q. Watch planes take off and land.
Those over 12 years may visit the control tower. Special tours
may be arranged for older groups who are interested in aviation
related csreern.

Fort Worth Boys Club
2000 Ellis Ave.
Fort Worth, Texas
(817) 614-8405
Contact: Unit Director

V V A tour of the Boys' Club and explanation of the purpose and
services provided.

Fort Woqh-Clean City Program
(817) 8/0-6360
Contact Sally Barmley

V Program for Iowa elementary stuckans with audiovisuals.

Fort Worth Chamber of Commerce
700 Throckmorton St.
Fort Worth, Texas
Contact Receptionist
(817) 336-2491

V Speake:s available to descae the ways in which the Chamber
attracts new businewes to the area, as well as the services provided
to existing Fort Worth businesses.

Fort Worth City Hall
1000 Throckmortan
Fort Worth, Texas
(817) 870-7551
Contact Olivia Rodriguez

V V Tours of City Hall and speakers on a varillty of topics in city
government.

Fort Worth Convention and Visitors Bureau
700 Throckmorton
Fort Worth, Texas
(817) 336-8791

Wgif

V Slide show and oral presentation on history of Fort Worth and
tourist auractions.
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IResources FT S Information

Fort Worth Employment and
Training Dept. "The Working Connection"
440 So. Main
Fort Worth, Texas
(817) 870-8790

V Wide range of topics covered regarding employment and training.

,

Fort Worth-Fut Safety Education
1000 Throclanorton
Fort Worth, Texas
(817) 870-6865
Contact Capt. Roy Knight

V Presentation of film and question/answer session on fire
prevention and safety.

Fort Word, Girls' CL'
1425 8th Ave.
Fort Worth, Texas
(817) 926-0226
Contact: Sally Defore

V Classmem presentadon on services provided by organization.

Fort Worth Hispanic amber of
Commerce
2315 N. Main
Fort Worth, Texas
(317) 625-5411
Contact Receptionist

V Speakers available on a variety of topics related to business
opportunities for Hispanics.

Fort Worth Metropolitan Black Chamber
of Commerce
2914 E. RLedale
Fort Worth, Texas
(817) 531-851u

V Speakers available on a varkry of topics related to business
opportunities kr: alacks.

Fort Worzh Municipal Cour
"Teen Court-
1003 Throckmorme
Fort Worth, Texas
(817) 370-8680

V V Available to make presentations to classes during which a video
te:te is shown followed by a question/answer session. Students l

may also serve as volunteers in Teen Court

Fort Worth Museum of Science and Histor>
1501 Montgomery St.
Fort Worth, Texas
(817)732-1631
Contact Group Services Office

V One-hour guided tour of museum exhibits. Special emphasis may
be placed on a variety of topics. Tours pr.isented Tuesday through
Friday at 9:30 end 11:00 a.m. Maximum: 60 students per tour.

Fort Worth Nature Center
Rt. 10 Box 53
Fort Worth, Texas
(817) 237-1111
Contact Rec3ptionist

V One-trour guided trail walk uses natural history items such as
skulls and seeds to familiarize students with the natural world.
Specialized programs available on request. Students divided
into groups of 10-12. Maximum group size 80.

6
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Resources L S Information

Fort Worth Opera Association
3505 W. Lancaster
Fort Worth, Texas
(81') 731-0833
Contact: Ginger Head

V -V One-art opera performing troupt.. Two 3-week performance
periods, 1 spring, 1 fall, and one-ect children's opera with
question/answer time following. Also with program: make-up
and set assembly demonstration.

Fort Worth Park & Rec. Dept
Historic Log Cabin Village
(817) 926-5881
Contact: Receptionist

Students visit the historic log homes and grist mill.
Demonstrations of various pioneer crafts and the operations of
a stone ground mill.

Fort Worth Police Dept.
350 W. Belknap
Fort Worth, Texas
(817) 877-8017
Contact: Patrol Captain's Office

A vide variety of topics can te covered dealing with crime
prevention and the wcrk of the police.

i

Fort Worth Public Health Dept.
1800 University Dr.
Fort Worth, Texas
(817) 870-7213
Contact Kathy Biernat, Education Dept.

V A tour of the health department. Classroom presentations on a
variety of health matters.

Fort Worth, staT-Telegram

400 W. 7th St.
Fort Worth, Texas
(817) 336-9271
Contact: Receptionist, Educational

Services

Tour includes all departments of the Star-Tekom and speakers
describe the processes involved in gathering and printing the
news.

Fort Worth Symphony Orchestra
J401 Trail Lake Dr.
lint Worth, Texas
(817) 921-2676
Contact: Nancy Buchanan

V i A oresentation including the following: History of symphony,
description of types of instrznents, listening to types of
music, and the inner workings of an cathestra.

Fort Wonh-Tavant County
Young Lawyers Association
Texas Building
(817) 338-4092
Contact Receptionist

V Classroom presentations on law-related topics and law as a
cater.

Fort Worth Zoo
(817) 870-7055
Contact: Zoo Education Dept.

Guided tours provide students the opportunity to learn the proper
care of animals and meet the people who care for the animals
in a zoo.

7
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.Resources FF S Information

Genealogy Librarian Fort Worth
Public Library
300 Taylor St
Fort Worth, TX
(817) 870-7740

V Speakers and tours to prepare students fcc genealogical research. I-
General Motors Corp.
2525 E. Abram
Arlington, Texas
(817) 649-6254
Contact: Office of Plant Security

V Tours of assembly plant are conducted at no charge Mon-Fri.

General Services Administration
819 Taylor St.
Fort Worth, Texas
(317) 334-2321
Contact: Marcelio Banks

V A general discussion on the purpose, function, and general
operation of a government agency; information on how to begin
a career in government service.

Renources 1 FT S Information

Historic Preservation Council for
Tarrant County
902 S. Jennirjs Ave.
(817) 338-020
Contact: Marty (:raddock

V Speakers provide information about the preservation
of historical buildings in Tarrant County.

Resources Information

International Training in Cornmunica-
tions "Toastmistress"
(817) 926-224
Contact Crystal Ward

V Training in public speaking old speakers available on a variety
of topics. Organized extra-curricular club for high school. For
details in organizing, oantact Mary Hem, 923-5382.

Inter Cu ltura

1610 8th Ave.
Fort Worth, Texas
(817) 332-4691
Conta:t Nic Holland

V Presentations on world cultures and their interdependence with each
other.

I
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Resources FT S Information

Kimbell Art Museum
3333 Camp Bowie
Fort Worth, Texas
(81?) 738-6811
Contact: Art Museum Coordinator

V Guided tours of the permanent collection and special traveling
exhibitkns are offered. A number of tours have been designed
to fulF11 essential elements. Slide programs on art elements,
periods, wceld areas available. Free.
Call Education Department, 332-8451

KDT141/KERA Educational Services

Department
WA) Harry Hines Blvd.
Dallas, Texas 75201
c.14)871-1390

V Guide for littrarians and classroom teachers of educational program-
ming to be recorded.

KTVT Channel 11 Television
4801 W. Freeway
Fort Worth, Texas
(817)451-111
Contact Penny Preston

V Classroom visitors to speak on directing tlx television news cast.

KXAS Channel 5 TV
3900 Barnett St.
Fort Worth, Texas
Contact Weatherman-Channel 5

V V Tours of weather reporting facilities only.

Resources FT S Information

1.eague of Women Voters
101 S. Jennings Ave.
Fort Worth, Texas
(817) 336-1333
Contact Linda Burgess-236-1988 for

beaker's Buten

V The voting process and national, state, and local candidates are
discussed by classroom st;eaktrs.

M

Resources FT S Information

Modern Art Museum of Fort Worth
1309 Montgomery
Fort Worth, Texas
(817) 738-9215

Conic= Tour Coadinatoc

V General and special exhibition ours provided. Guided tours offer
I staznts an opportunity to view and discuss various works of
modern art. Two-three wwks advance notice required. Free.
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Resources Ft S ' . Information

NAACP-National Association for tin
Advancement of Colored People
1063 Evans Ave.
Fort Worth, Texas
(817)332-8919
Contact Receptionist

V Speakers available to discuss the current issues and concerns of
Black Ameridns. et4

!
5

NCNB-TEXAS
Marketing Department
(817) 30-6161
Contact: Sarni Roop

V Class pres'Irs on the banking industry.

........
Noble Planetarium-Museum of
Science and Ilistory
1501 Montgomery St.
Fort Worth, Texas
(817) 732-1631
Contact: Group Services

V Presentations allow students to evicre the universe.
Sophisticated multi-media equipment helps create an environment
where each student's imagination is stimulated. Topics vary.
Minimum cost per student.

0
Resources FT S Information

Omni Theatre-Fort Worth Museum of
Science and History
1501 Montgomery St.
Fort Worth, Texas
(817) 732-1631
Contact: Group services

V Film programs on a variety of sciemific and/or cultural topics.
Topics vary according to available Elm.

i

.
v

7

Resources FT S Information

Parenting Guidance Center
2928 W. 5th St.
Fort Worth, Texas
(817) 332-6348
Contact: Receptionist

V Topics include individual, marital, and family counseling servicer
Information available on effective parenting.

9 2
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Resources FI' S Information 1
Safety Council of Fort Worth
301 Oakhurst Scenic Drive
Fort Worth, Texas (817) 831-0641
Contact: Rommie Terrell or Jack Mitchell

V Education programs dealing with accident prevention in the. mne,
in traffic, in the wakplace, and in recreational pursuits.

Saint Joseph Hospital
1401 S. Main
Fort Worth, Texas
(817) 336-9371 Ext. 6815
C^ntact Paula Mitchem

V A wide range of topics presented by indivick is of Speaker's
Bureau. Contact resource person for listing of topics.

Scott William Edrington Theatre
3505 W. Lancaster
Fort Worth, Texas (817) 738-6509
Contact: Bill Garber

V Discount rates for preview of every show - $3 per student. Tour of
facilities to view play set may also be arrang,:d. Contact Mr.
Garber for arrangements.

Sid Richardson Collection of Westem Art
Museum
309 Main Street
Fort Worth, TX (817) 332-6554
Contact: Jan Brenneman

V Tour of museum's permanent collection includes discu&sion of art
elements, Western artists such as Remington and Russell, and
19th end early 20th century tistory and civilizar .n.

Story Patch Playeis
6706 Camp Bowie
Fort Worth, Texas (817) 738-'549

V Theatrical productions for elementary student& Fee charged for
services.

Resources FT S Information

Tarrant Council on Alcoholism and Dnig
Abuse
617 7th Ave. Suite 305
Fort Worth, Texas (817) 332-6329
Contact: Ellen Nelsr Ranvie Gillespie

V Classroom presentation and video on social problems of alcohol
and dnig abuse.

1

Tarrant County Association tor the Blind
912 W. Broadway
Fort Worth, Texas (817) 332-3341
Conuct: Wayna Pound

V V A tour of the workshop for the blind. Observe production lines
and product assembly. Speakers give general overvidtw of
agency seri!ces and az disability of blindness.

Tarrant County Black Ffistorical and
Genealogical Society
1020 E. Humbolt
Fort Worth, Texas (817) 332-6049
Contact: Mrs. Lenora Rolla

V Class presentations on Black history ai, - genealogical
methodology.



Resources FT s Information

Tarrant County District Attorney
200 W. Belknap
Fort Worth, Texas
(817) 334-1116
Contact Tad Howington

V V Speakers available to give overview of cc anty government and
tours of county offices and courthouse may be arranged.

Tarrant County Hwnane Society
1840 E. Lancaster
Fort Worth, Texas
(817) 332-5681 or 332-5367
Contact Lynn Bussington

V
-

Film shown about functions of the Humane Society.
Question/answer session concerning abuse, neglect, and
population.

Tarrant County Junior College
1500 Houston St.
Fort Worth, Texas
(817) 877-9212
Contact Nila Barker

V Speakers available on a wide variety of topics. Contact Ms.
Barker frw speakers' bureau listing.

Tarrant County Juvenile Retention Center
2701 Kimbo Rd.
Fort Worth, Texas
(817) 834-6311
Contact Receptionist

V V Tour of facilities for limited manber of students and guest speakers
available.

1

Teen Challenge of Fort Worth
747 Samuels Ave.
Fort Worth, Texas
(817) 336-8191
Celtact Receptionist

V A film is shown followed by a discussion and question/answer
session on drug prevention.

Texas Agricultural Extension Service
200 W. Bluff St.
Fort Worth, Texas
(817) 04-1293
Contact: Geneva Smith

V A presentatim discussing urban landscapes, gardening,
agausiness, plant science, etc.

Texas Christian University
3825 Hilltop Rd.
Fort Worth, Texas
(817) 921-7490
Contact Charleen McGilvtay

V V Tours of specific subject areas or general tour of campus ray be
arranged. Presentations can be made concerning choosing .
college, financial aid for college, and history of TCU.
Contact various departments for subject specialist&

TU Electric Service
115 W. 7th St.
Fort Worth, Texas
(817) 336-9411

K. Receptionist

V V Tour of power plot for Sth grade and up and electric service
building for 9th grade up. Tows by reservation Monday-Friday.
Free loan of films and plpgrams on energy for 1(42. Classroom
speakers are availabk upon tequest.

12
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Resources FT S Information

Texas Employment Commission
301 W. 13th St.
Fort Worth, Texas
(817) 33.5-5111

-

V Information on choosing an occupation, making contacts in search
of employment, makhg appointments for interviews etc.

1

Texas Heritage Inc. "Thistle Hill"
1509 Pennsylvania
(817) 336-1212
Contact: Susan Masker or Da-tlda Cmuse

V Volunteers conduct 112 hour to 1 hour tours of Thistle Hill.
Allows students to view the way of life of the Fort Worth Cattle
barons and to pan ;.cipate in an architecture-scavenger hunt.
Cost S1.50per student

Texas Rangers
1250 Copeland Rd.
Fort Worth, Texas
(817) 273-5222
Contact: Tatmez Paur

V Local major league baseball club maintains a speakers' bureau,
Will send speakers to classrooms.

Resources FT Irformation

U. S. Air Force-Carswell A.F.B.
(817) 782-7157
Contat s: Sgt. Becky Robinson

V A drive-thru explanation of the Air Force Burt, a military dog
demonstration, a base fire station tour, and a tour and explanation
of B-52D and KD 135 Aircraft assigned to Carswel.

V

Resources FT S Information
Vietnam Veteran's Center
1305 W. Magnolia Ave.
Fort Worth, Texas
(817) 921-3733
Contact Don Waak or Hugh McKay

V Counselors at Vietnam Vet Center will speak to classes on their
experiences in and perspectives of Vietnain.

Resources FT S Information

Weaver and Tidwell, C.P.A.'s
.500 Sinclair
Fort Worth, Texas .

(817) 332-7905

V An informal lecture/response to a question sesi is presented.
Also, a personal fmancial statement slide presentan or. for book-
keeping classes. .

.11011Illa

Women's Center of Tarrant County
1723 Hemphill
Fort Worth, Texas
(817) 927-4040
Contact: Mary Blasingame

V
v..ruall,

Classmom presentation on issues affecting women.

13
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FORT WORTH INDEPENDENT SCHOOL DISTRICT

RESOURCES

ADMINISTRATIVE STAFF

Dr. Don R. Roberts, Superintendent of Schools 878-3707
Mr. Eugene Gutierrez, Associate Superintendent, Non-Instructional Services 877-5687
Dr. Morris Holmes, Associate Superintendent, Instructional Services 878-3710
Ms. Jo Ann Houston, Assistant Superintendent, Personnel Services 878-3721
Dr. Dan Powell, Assistant Superintendent, Elementary and Secondary Educadon 878-3728
Dr. Midge Rach, Assistant Superintendent, Ir4lutional PlaAning and Development 927-1910
Mr. Eldon Ray, Assistant Superintendent, Operations and Construction 625.9883
Mr. Joe Ross, As 'sistant Superintendent, Community, Employee, and Governmental Relations 878-3725
Dr. Iohn Sawyer, Assistant Superintendent, Business and Finance 878-3705
Dr. J. D. Shipp, Assistant Superintendent, Instmctional Support 878-3719

OFFICES/DEPARTMENTS

Adopt-A-School 878-3723
Art 927-0458
Athletic 335- 102
Business Transportation 534-3375
Choral and General Music 927-1768
Communications/Informadon Center 336-2626
Bilingual/ESL 927-0228
Curriculum 92i-0845
Production/Distribution 926-2492
Elementary Schools 878-3724
High Schools 878-3734
Middle School 878-3735
Early Childhood Education 921-2823
English/Language Arts Program Director 927-1876
Foreign Language Program Director . 927-0523
Gifted and Talented Program 927-0609
Health Education Program Director 921-2651
Instructional Computing Program Director 921-1774
Instrumerital 926-1199
Mathematics 927-1877
Physical Education 921-2811
Professional Development 927-1900
Professional Likary and Media 735-4898
Reading 927-0923
Science . 927-0731
Social Studies 927-1908
Vocational and Adult Education 878-3743



PERIODICALS IN THE PROFESSIONAL LIBRARY 1989-1990

American Journal of Education Reading Teacher

Appraisal: Science Books for Young Poop le School Science and Mathematics

Arithmetic Teacher Science and Children

Bulletin of the Center for Children's Books Science Books and Films

Classroom Computer Learning Seance Teacher

Counselor Education and Supervision Social Education

Educational itaderthip Social Studies

Educational Techneogy Techtrends

Elementary School Journal Journal of Counseling and Development

English Journal Journal of Learning Disabilities

Equity and Excellence Journal of Physical Education, Recmtion, and Dame

Exceptional Children Journal of Reading

Executive Educator Journal of School Health

Five CAS Y-anguage Arts

Giited Child Quarterly Library Journal

Gift*: Child Today Mathematies Teacher

Hornbook Modern Luignage Journal

Instructor Oasis

Phi Delta Kappan Vocational Education

Psychology Today

18
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SCHOOL RESOURCES 1989-1990

Title Name Expertise

Principal

As4stant Principals

Teachers as Resources

Special Rog= Coordinators

Instructional Specialists

Department Chairperson/
Lgad Teacher

Counselors

Librarian

brurse

Anendance Clerk

Financial Clerk

LicalCuilasa

Food Service Manager

PTAXTO President

Other



IINVITIUCTUONAIL STNWPIEGIIIES

"Many instructional
models have been
developed for educating
our ycuth. Instructional
methods should provide
opportunities for the
students to organize
their ideas in ways
meaningful to them.
We recognize that a
variety of instructional
method- is appropriate.
Certain methods may be
effective for developing
skills, whiie another
method may be more
effective for higher level
thought. Variety in
instructional methods
has been shown to be
crucially imponant."
Grayson H. Wheatley

IStudesnts

Generally Remembor:

10 ofAliattlity 10AP,
204, they IltAft

ofwhat they: SEE.
46% of *bk. tlyzy lip:At* SEE
VS a vetriftb4 SAY'
907 0.5vii,attfm'aPtis#4.D6

COOPERATIVE LEARNING

GRAPHIC ORGANIZERs
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r-TEACHING

"Strategy P'

Think-Pair-Share

for Cueing THINKING in the CLASSROOM

Think-Pair-Share is a multimode discussion cycle in which students listcn to a question or presentation, have
time to "think" individually, talk with each other in "pairs" and finally "share" responses with the larger guup.
The teacher signals students to switch from "listen" to "think" to "pair' to "share" by using cues (fig.1).

Students raise their hands only on signals, not directly after the question or a response. Students may .4rite or
,:giagram their thoughts. In this activity, teachers also give cues on options for "how" students are to think or
work in pairs. For instance, teachers may cue the students to reach concensus, engage in problem solving, or
assume the role of devil's advocate (fig.2).

Hand Signals

Listen, Think Pair Share

Wheel

Cube

Cues for
Listen - Think - Pair - Share

Caids

1 I Think 1 pairl

Chart

Listen
Think
Pair
Sham

Slum

0-1)
Thinking aloud
problem solving

IIP
.Pair Problem Solving

Fig.2. Think-Pair-Share Structures

Fig.l. Cues for Tbink-Pair-Share

Reprinted with permission ofJay McTighe, Education Specialist, Maryland State Dpartment of Education.
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"Strategy 2"

Reading Reference
Bookmark

While you read
Tell

yourself what the
author says.

A s k

yourself if what you are
reading makes sense.

Picture
what the author

describes.
Identify

the main ideas.
Predict

what will come next.

Ir you don't understand
Identify

the problem.
Remind

yourself of what you want
to find out.

Look Back.
Look Ahead.
Slow Down.

Ask
for help.

After you read
Retell

what you read in your own
words.

Summarize
the most ;mpanant ideas.

Mk
yvaself questions and

answer them.
Ncture

in your mind what the
author described.

Decide
what was especially

intereging or enjoyable.

Ready Belding Refey:x4

If one analyzes the differences between good and poor readers, the
importance of the strategic behaviors that good readers spontaneously
employ "'Afore, during, and after their reading would be obvious.

TPA Ready Reading Reference bookmark was developed to summarize
knowledge about "good reader" strategies. The bookmark serves as a
tangible instructional tool and a concrete col for students during
independent rewling.

These instructional tools ..:an easily be made for classroom use and adapted
to the appropriate grade.

Reprinted with permission ofJay McTighe, Education Specialist, Maryland state Department of Education.
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to
"Strategy 3"

Questioning/Discussion Strategies Boolanark

Teach-as cc.n integrate effective questioning and discussion strategies into thtir daily repertoires by referring to a
"cueing" bookmark which features question starters on one side and discussion strategies on the other. During
ci.msroom discussion, the bookmc* reminds teachers to use these promising strategies .

Front Back

Questioning for Quality Thinking

AcknowledgeIdentification and recall of information
who, what, when, where, how
Describe

ComprehensionOrganization and selection of facts
and idus
Tell in your own words.
What is the main idea of

ApplicationUse of facts, rules, principles
Now is an example of
Now is related to
Why is significant?

AnalysisSvparation of a whole into compownt parts
What are the or features cif
Classify according to
Outline/diagram/web
How does comptre/conaast with
What evidence can you lisL for

SynthesisConthination of ideas to form a whole
What would you predictfmfer from
What ideas can you add to
How would you create/design a new
What might happen if you combined

with
What solutions would you suggest for

EvaluationDevelopment of opinions, judgment3, or
decons
Do you agree
Whn do you think about
What is the most important
Prioritize
How would you decide about
What criteria would you use to assess

Strategies to Extend Student Thinking

Remember "wait tlrac I and Iv
Provides at least three seconds of thinking time
after a question and after a response
Utilize "think-pair-share"
Allow individual thinking time, discussion with a
partner, and then open up the class discussion
Ask "follow-ups"
Why? Do you agree? Can you elaborate?
Tell me Can you give an example?
WI:hold judgment
Respond to !Indent answers in a non-evaluative
fashion
Ask for summary (to promote active
listening)
"Could you please summarize John's point?"
Survey the class
"How many people agree with the aathor's point of
view?" ("thumbs up, thumbs down")
Allow for student calling
"Richard, will you please call on someone else to
respondr
Play devil's advocate
Repire students to defend their reasoning against
different points of view
Ask students to "unpack their thinking"
"Describe how you arrived at your answer." ("think
aloud")
Call on students randomly
Not just those with raised hand
Student questioning
Let the students develop their own questions
Cue student responses
"There is not a single correct answer for this
question. I want you to consider alternatives."

Cueing Bookmark
MINIMAIMENII=1.4.,N

Source: Language and Learning Improvement Branch, Division of Instruction. Maryland State Department of
Education, Mc Tighe, 1985. Reprinted with permission.
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"Strategy 4"

Cognitive MapiOng

Cognitive imps are effective tools for helping mdents improve their organizational :Abilities. These provide a
visual, holistic representation of facts and concepts and their relationships within an crganintional framework. Tr.y
help students to 1) represent abstract or implicit information in more concrete form 2) depict the relationships
among facts and concepts 3) generate and elaborate ideas; 4) relate new information to prior knowledge and 5) store
and rettieve information. These cognitive maps become blueprints for oral discourse and written composidon .

Problem

Alternattves Prose 84, Consee
CDe
CDe

Decision(s) Reeson(s)

Analogy Link

Story 1 Story 2

Reprinted with permission of Jay McTighe, Education Specialist, Maryland State Department of Education,
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"Strategy 5"

Problem-Solving Strategies Wheel

Teachers who wish to improve student problem solving can spend classroom time examining the solution "process"
along with the final answer, mod& their ova strategic reasoning by "thinking aloud," and provide explicit
instruction in problem-solving heuristics, using a Problem Solving Strate,sies Wheel. Teachers should project the
wheel on a nansparenty or draw a wheel on a large piece of posterboard, thereby making it an instructional toot that
reminds teachers and students of the strategies of the experts.

litsdrisowut-

otiOL

Doe's 1"

sense'
11.1t

accur°1

Relict

Problem
careftiy
14read

if
necessaix

Reprintzd with permission ofJay McTighe, Education Specialist, Maryland Star
EdneatTrainnnsp. arency
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GRAPHIC ORGANIZERS
Craphk representadons are visual illustradcos of verbal statements. Frames are ses of questions or categories that are fundamental to undersunding
a given topic. Here are shown nine "geserie graphic forms with their corresponding frames. Also given are examples of topics that could
be represented by each graphic form. These graphics show at a glance the key parts of the whole and their relations, helping the learner to
comprehend text and sohe ceoblenn.

Spkler Map

Used to describe a central idec a thing (a geographic region),
process (meiosis), concept (altruism), or proposition with
support (etperimental drugs should be available to AIDS vic-
tims'i. Key frame questions: What is the central idea? What
are its attributes! What are its functions?

Series of Events Chain

triitiating Event

Event 1

Event 2

Continuum/Scale

Low High

Used for time lines showing historical events or ages (grade loels in
school), degrees of something (aeight), shades of meaning (Liken scales),
or ratings scales (achievement in school). Key frame questions: What is
being scaled? What are the enei points?

CompareiConerast Matrix

Name 1 Name 2

Attribute. 1

Attribute 2

Attribute 3

Used to show similal:ties and differences between two things Ipeople,
places menu, ideas, etc.). Key frame questions: What things are being
compared? How are they similar? How are they different?

Problem/Solution Outline

Who

[What
Problem

Why

Final Outcome

Attempted
Solutions

Results

Soli:!.! on 1. 1.

Event 3 2. 2.

Used to describe the stages of ing (the life cscle of a
primate); the steps in a linear procedure (how to neutralize
an acid); a sequence of menu (how feudalism ted to the
formation of nation states); Or the goals, actiOns and outcomes
of a historical figure or character in a mi.*, (the rise and fall
of Napoleon). Key frame questions: What is the object, pro.
cedure, or initiating :vent? What are the gaps Or steps? How
do they lead to one another? Wnat is the final outcome?

End Result

Used to represent a problem, attempted solutions. and results (the na-
tiona) debt). Key frame questions:What was the problem? Who had the
problem? Why was it a problem? 'What attempts vase made to solve thf.
problem? Did those attempts focceed?

167
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G 4hic Organizas (Coned)

Network Tree

Used to show causal information (-)uses of pokeny). a hierarchy (types
of mseco). or branching procedures (the circulatory system). Key frame
questions:What is the superoMinate category? What are the subordinate
categones? How are they related? How many !eels are there?

Human Int/traction Outline

Goals

Interaction

Goals

Action

Action
.4111-

kir Reaction

to- Reaction I
----to- Reaction 2

4e-
Outcome, Outcomes

Person I

Group I

Person 2

Group 2

Used to show the nature ol an interaction between persens or groups
(EutePean settlers and Arncrican Indians). Key frame questions: Who are
the Persons of groups? What were their goals? Old they conflkt or
Cm:ciente? W.It was the outcome for each person t group?

Result

Used to show the causal interaction of a complec event (an
election, a nuclear explosion) or complex phenomenon
(jinenile delinquenc) , learning disabilities). Key frame ques-
tions: What are the factors that cause X? How do they inter-
relate? Are the factors that cause X the same as those that cause
X to persist?

Cycle

Used to show hair a series of elms interact to produce a se
of results again and again (weather phenomena, cycles of
adlievement and failure, the life cycle). Key frame questions:
Wnat are the cntical ftents in the cycle? How are they related?
In what ways are they self-reiriorcing?

Printed with pennission of Dr. Beau Fjy Jones, North Cent-al Regional Educational Laboratory, 1988.
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-WEBBING
WEBBING is a method of brainstorming or generating ideas on a given topic in which
connections among related ideas are shown. By doing a webbing activity, a teacher can
detemiine what the class knows about a cenain subject

PROCESS STEPS:

1 . Chocse a major topic.

2 . Divide the topic into subtopics.

3 . Show connections between related ideas.

Sandwiches Spelling
Reading

1

Writing

Lunch

hot lunch

painting

TAMIIMEM

5\1"114%.%%44°-communitiesstates

MNilis
+, .4.**4-**""instruments
%singing

drawing Mathematics
Recess

gaZ \playground

addition

counting

subtraction

p ants

Reprinted with Permission from ABC's of Thinking with Caldecou Books, p. 102,
Copyright 1988 Book Lures, Inc.
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r DECISION MAKING
DECISION MAKING is a process leading to the selection of one of several options
after consideration of facts, ideas, possible alternatives, probable consequences, and
personal values.

PROCESS STEPS:

1. Identify the problem.

2. Think of alternative solutions.

. 7.7.stablish criteria for weighing each alternative.

4. Weigh the alternatives on the basis of the criteria.

S. Choose the alternative which is rated best.

6 . Give reasons for your choice.

CRITERIA

Easy to
make and
take

Good for
you

Tastes
good

Popcorn

Cup
cakes

Apples

Reprinted -with Permission from ABC's of Thinking with Caldecott-Books, p: 24-
Copyright 1988 Book Lures, Inc.
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TASK ANALYSIS

TASK ANALYSIS is a system for breaking down a task into fundamental skills and
subskills. The first step is to define the final performance goal and then to list the
skills necessary to attain that goal. This skill is fundamental in problem-solving
activities.

PROCESS STEPS:

1. Define the final performance goal.

2. List the steps and skills necessary to reach that goal.

3 Follow the seeps to determine if they produce the gob!.

.4 Z.a ....r.aase....7.mi.s.W..1.0e...444.ae.ar.ae.se.:.:.:..*:....;.14.14.:...1.ar.se.s.r....T.se.at.st..14.NWAtAl.s.r.lht.of It....T.A.L414.0:".0.7.1.4..
.i.
1 5
1 `..

1 BRAINSTORMING I
1 ...

1 ...

...
.1 The Goal of Brainstorming is s'ot

*.
I *.

i 1. PRODUCE MANY RESPONSES
%

5
I
1 2 . ACCEPT ALL RESPONSES 1
7 t
7 t

3 . WITHHOLD PRAISE OR JUDGMENT OF ANY
5 SINGLE RESPONSE GIVEN 5%

*.
1 *.
1 *.

1
4 . PROVIDE AN ACCEPTING ATMOSPHERE

.., 5

i 5 . diTCHHIKE ON EACH OTHER'S IDEAS *.

1.

i 6 . AIM FOR QUANTITYNOT ALL RESPONSES WILL
:
Z

iBE OF HIGH QUALITY %
d

i s

4
I
...

3
:
%

1 sst
Nheeld.""deldNecehd****"14"4.sedfteseNdeedeee*IftetedhhdoldIftedftfts"Ifftftee"14444040.004%,..0
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GENERALIZATION
A GENERALIZATION is a rule, principle, or formula that governs or explains a
number of rei ted situations.

PROCESS STEPS:

1 . Collect, organize, and examine the material.

2 . Identify the common characteristics.

3 . Make and state a generalization based on ths commou
characteristics.

4 . Find other ins ances in which the generalization is true.

5 . Try to transfer the generalization to other situations or uses.

- ANALOGY
An ANALOGY is a comparison which points out similarities between two things
that might be different in all other respects or circumstances.
Example: Shoe is to foot as mitten is to Oand).

Nose is to smell as ear is to (hear).

PROCESS STEPS:

1 . Select items that are to be compared.

2 . Identify the common clues izN the items.

3 . Determine how the first two items are related.

4 . Complete the analogy by choosing the item that rt fates to the
third item in the same way.

Reprinted-with-Permission from ABC"rof Thinking-With-Caldecott Books. p. 24
Copyright 1988 Book Lures, Inc.
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CREATIVE THINKING STRATEUES

- FLUENCY
FLUENCY is the ability to produce common responses to a given situation. The
emphasis is on quantity rather than on quality. The intent is to build a large store of
information or material for further, selective

PROCESS STEPS:

I. Define the situation and determine the category.
2 . Ask the students for many responses.
3 . Follow '10:zinstorming rules.
4 . List dI h/ens given.

WNW FLEXIBMITY

FLEXIBILITY is the ability to respond in a variety of categories, to group responses
into new uses for familiar objects or situations. Flexibility reqttires thinking beyond
the usual and obvious to the new and original. In the story of the OX-CART MAN,
-to would expect the farmer to sell his boxes, his ox-cza, his ox, and the ox's yoke and

harness, walk home. and begin over again? As with flexibility, the best responses
require time to dex ..op. Students need time to lr.cubate the best ideas.

PROCESS STEPS:

1. Identify the information to be used.
2 Examine the items to be useci.
3. Identify many categories for the material:
4. Respond with new and creative categories or uses.

,e0M11%.

ORIGINALITY-
ORIGINALITY is the ability LI generate novel, nontraditional, or unexpected ideas
and to interpret these ideas in clever, unique products.

PROCESS STEPS:

1. Determine and define the situation.
2 . Ask far original, unique ideas.
3 . Provide products for sharing the original idea.

1 1 3
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ELABORATION

ELABORATION is the process of adding details to an existing product. Introdice the
story by discussing stories of fairies, princ (ezses, knights, kings, and dragons. Help the
students elaborate on the basic des;gn of a dinosaur to create a dragon.

PROCESS STEPS:

1 . Examine the basic idea or object to be changen or improved by
elaboration.

2 . Define the by ,,: idea.
3 . Decide how to add to or expand on the basic idea to make it more

interesting or complete.
4 . Add details to develop a more interesting or useful idea.

......

DISCOVERY

DISCOVERY is a method of teaching the processes of science or problem solving in
which the teacher silently conducts the c4monstration and the students attempt to
determine why what is shown occurs.

PROCESS STEPS:

1 . Silently show the demonstration after telling the group to watch
carefully and challenging them to try to determine why what they
see occurs.

2 . Collect observations on the chalkboard.

3 . Have the class ask questions that can be answered by yes or no in
order to obtain information to supplement their observations.

4 . Ask if there are any operational questions that could be
investigated or other demonstrations that need to be done in arder
to supply more information. Allow time to investigate or to
perform the desired demonstratione.

S . Collect on the chalkboard those points or factors that the class
deems important to the problem solution.

6 . Call for a solution, or multiple solutions, to the problem.
Children should not only present their solutions but also present
supporting evidence from the problem-solving session.

1.1 4
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THE INDEPENDENT STUDY MODEL

Clseecting
a topic

product plant
developed

,...,
resources
focated

Reprintedvith.pr mission-from ABC's.of-Thinking-with Caldecou-Booksi-p; 24,
Copyright 1988, Book Lures, Inc.

38 115



COOPERATIVE LEARNING
Cooperative learning is a systematic model for teaching content wie having students
practice skills necessary for effective group work. The basic r:snciples of cooperative
learning are:

1. Face-to-face interaction

2 . Individual accountability

3 . Positive interdependence

4 . Social skills

5 . Group processing

Circles of Learning



QUICK COOPERATIVE STARTERS

Learning Partners: Ask the students to turn to a neighbor and ask him/her something about the lesson, to
explain a concept you've just taught, to explain the assignment, to explain how to do what you've just taught, to
summarize the three most important points ofIthe discussion, c: whatever fits the lesson.

Reading Groups: Students read material together and answer the questions. One person is the Reader, another
the Recorder, and the third the Checker (who checks to make certain evmone understands, agrees with, and can
explain the answers). The' 1st come up with three possibie answers to exh question and circle their favorite one.
When finished, they sign the paper to certify that they all understand, agree on, and can explain the answers.

Bookends: Before a film, lecture, or a reading, have students summarize :ogether what they already know about
the subject and come up with questions they have about it. Aftervards, the trios answer questions, discuss new
information, and formulate new questions.

Jigsaw: Each person reads and studies pan of a selection with a partner, practices teaching the section with a new
partner (student studying same section from another group), then teaches what he or she has learned to the other
members of the group. Each then quizzes the group members until satisfied that everyone knows all pans
thoroughly.

Drill Partners: Have students drill each other on the facts they need to know until they are certain both partners
know and can remember them all. This works for spelling, vocabulary, math, grammar, test review, etc. Give
bonus points on the test if all members score above a certain percentage.

Reading Buddies: In lower grades, have students read their stories to each other, getting help with words and
discussing content with their partners. In upper grades, have students tell about their books and read their favorite
parts to each other.

Worksheet Checkmates: Have two students, each with different jobs, do one worksheet. The Teacher reads,
then suggests an answer, the Writer either agrees or comes up with another answer. When they both understand and
agree on an answer, the Writer can write it.

Homework Checkers: Have students compare homework answers, discuss any they have not answered
similarly, then correct their papers and add the reason they changed an answer. Make certain everyone's answers
ar , then staple the papers together. Grade one paper from each group and give group members that gade.

Test Revkwer.:. Have students prepare each other for a test. They get bonus points if every group member
scores above a preset level.

Composition Pairs Student A explains what she/he plans to write to Student B, while Student B takes notes
or makes an outline. Together they plan the opening or the thesis statement Then Student B explains while
Student A writes. They exchange outlines and use them in writing their papers.

Problem Solvers: Give groups a problem to solve. Each student must contribute part of the solution. Groups
can decide who does what, but they must show where all members contributed. Or, they can deci.ue together, but
each must be able to explain how to solve the problem.

Computer Groups: Students work together on the computer. They must agree on the input before it is typed
in. One person is the Keyboard Operator, another the Monitor Reader, a third the Verifier (who collects opinions on
the input from the other two and makes the fmal decision). Roles are rotated daily so everyone gets experience at all
three jobs.

r
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Book Report Pairs: Students interview each other on the books they read, then they report on their partner's
book.

Writing Response Groups: Ndents read and respond to each other's papers three times:

1. They mark what they Uk with a star and put a question mark anywhere there is something they don't understand
or think is weak. Then thei, discuss the paper as a whole with the writer.

2. They mark problems with grammar usage, punctuation, spelling, or format and discuss it with the author.

3. They proofread the final draft and point out any errors for the author to correct.

Teachers can assign queutons for students to answer about their group members' papers to help them focus on
certain problems or skills.

Report Groups: Students research a topic together. Each one is responsible for checking at least one different
source and writing at least three notecards of information. They write the repc..1 together; each person is responsible
for seeing that his/her information is included. For oral reports, each must take a part and help others rehearse until
they are at ease.

Summary Pairs: Have students alternate reading and orally summarizing paraeraphs. One tads and summarizes
while the other checks the paragraph for accuracy and adds anything left out, ihty Alternate "les with each
Paragraph.

Elaborating and Relating Pairs: Have students :laborate on what they are reading and learning by relating it
to what they already know about the subject. This can be done before and after reading a selection, listening to a
lecture, or seeing a film.

Circles of Learning

Johnson, D,. W., Johnson, R. T., & Holubee, E. (EDS., 1988), Cooperation in the Classroom (revised ed.).
Edina, MN: Interaction Book Company.
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PROBLEM-SOLVING
SEQUENCE
by L. S. Shulman

1 . Problem sensing, in which a person initially detects, to his discomfort, that some kind of
problem or incongruity exists.

2 . Problem formulating, wherein the person subjectively defines a particular problem and
develops his own anticipated form of solution.

3 . Searching, in which the individual questions, hypothesizes, gathers information, and
occasionally backtracks.

4 . Problem resolving, the final phase in which the person becomes satisfied that he has
solved the problem or "found out why," thus removing the disequililnium.

PROBLEM-SOLVING
HEURISTICS

by Stephen Krulik and Jesse Rudnick
. Read

la. Note key wools.
lb. Get to know the problem setting.
lc. What is being asked for.
ld. Restate the problem in your own words.

. Explore

2a. Draw a diagram, or construct a modeL
2b. Make a chart. Record the data.
2c. Look for patterns.

Select a Strategy

3a. Experiment
3b. Look fct a simpler problem.
3c. Conjecture/guess.
3d. Form a tentative hypothesis.
3e. Assume a solution.

. Solve

43. Carry through your strategy.

. Review and Extend

5a. Vexify your answer.
5b. Look for interesting variations on the original pmble-n.

42
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INSTRUCTIONAL PLANNING
MODELS

The key to successful teaching is good planning. There is nci substitute for it.
Good planning helps create correct discipline, pleasant atmosphere in the class,
and puposeful activity free from dead spots and waste motionin short, good

planning promotes worthwhile learning. No one can teach well for long without
planning well.

Leonard H. Clark

43 120
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PLANNING MODEL

Compare and contrast life in the various American Colonies

OBJECT1V

1. Describe thr influence of geography, government,
and religion on the growth and development of
the New England Colonies.

.2. Describe the influence of geography, government,
and significant persons and groups on growth and
development of the rvl id d I e Colonies.

3. Desaibe the influence of geograp/ economies,
and slavery on growth and development of the
Southern Colonies.

UM mesa Ty
thin the naaq. label the !dada Colonies.
deer auk)/ cities and boasts of warei.

51:4A

Writing Avvionsi: l>sciss, M kw Wen
euenples al how geography affected growth u4
development of the Middk Cokwies. Be WIC CO

CIAOILl on your examples.

1)..,idt .1.14mm loco tie groups. From a Int
tadividuak and VOIlp4 who safhwocod developearar
of dee Middle Cokraws . each stoup will talus a
subleg for mouth and organize dal infornsalros
olleekt Research reports will be wawa
ally. (lislonaarios marl could ba poseseed on
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PLANNING MODEL
UN1T/MAJOR OBJECTIVE

Compare and contrast life in the American Colonies

OBJECTIVES
I. Describe the influence of geography, government,

and religion on the growth and development of
the New England Colonies.

*2. Describe the influence of geography, government,
and significant persons and groups on growth and
development of the Middle Colonies.

3. Describe the influence of geography, economics,
and slavery on growth and development of the
Southern Colonies.

Using wall rssp, locate she Middle Colonies. As
each colony is located, ask students to discuss the
following.

How dad geography affect development'?
What were the major clues md resources?
What groups settled a the colony?
Desenhe wht social life was lc and how it was
influenced by geographic factors g weather,
mural =sources, prosin.ity to other colonies)

123

INSTRUCTIONAL ACTIVITIES

Divide class into four group'. Assign each poop
one of the Muldk Colonies. Have theist imagase
they are propsiesors sad must decide on five laws
they wil! make fur then colonies. Students will
publish "chancre and be able to discuss the
tdloCale for thet *haslet and the ticulessues and
differences arming all of the charters.

As the teaches delivers a mini lecture, students
will take notes by complettng the slants outline.
Students will discuss any rioted similarities and
differences among she geogisphy, rstrument. sod
significant patois: and groups in tsar colony
Colonic beat live l. Sag tamp hig Persons

t

Othu_laismuirtnaLAraiIiusa
Field trips to local museums to examine artifacts
end original sources
Small cooperative docussion groups
Interloped film technique with guided locomen
Review and ducustemi or Colooial



MODEL FOR EFFECTIVE TEACHING

A LESSON CYCLE

Explanation

District Curriculum Sequence
Kindergarten - Twelve

Essential Elements

State
Objective

Focus

Check
Undenitanding

Correction
(Reteach)

Next
Objective Closure

Monitoring
and

Adjusting

Guided
Practice
Check

441
Mastery

1
Independent

Practice
Assess
Mastery

040CfEls

Exienskm

125
PLANNING TEACHING
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MODEL FOR EFFECTIVE TEACHING

LESSON CYCLE

4 FOCUS:
4

1. Statement of

2. Involvement of
learner

3. Conmect learning

to past and pre-

sent learning

EXPLANATION:

'Techniques:

I. Modeling
2. Examples
3. Definitions

4. Process steps/rules
S. Concepts

Air Techniques,:

1:1)RA ended questions
2. Role-playing
3. Jokes-anecdotes

4. Examples. pictures.

cartoons
5. Inquiring

CLOSURE:

I. Involvement of
learner

2. Summary of
learning:

s. teacher sun y

b. student sum 1
c. student shew-

Check for Understandirw
Teach a little, lest a little.
Gie many modalities.

I. Choral response 3.
2. Signals

EXTENSION:

Activities to

1. Enrich learnt
2. Promote highe

thinking
about

objective

Private

response
4 Random ques

MONITORING AND
Anis/IWG:

Choose alternative
modalities it need4 I
to insure learning

INDEPENDENT PRACTICE:

Assess HAstery

Homework - only after
mastery demo In
guided practice.

Group D

d,.- ------.

CORPECTION (RETEACN):

1. Go back to same ob ctive
2. Teach in another wa

use another modality
3. Use explanation and

check (or understandb ig

4. Again use Guided Pro Lice-

)
move on when mastery

shown

GUIDED PRACTICE: CHIC MAST RY

Teacher monitored

Praise/Prompt/Leave
--no grading--

1. How much - Mass Pr
2. How long - Short P

3. How well - to mast

ctice
actic

ry

Theory:

I. Meaningful to objective
2. Modeling - teacher show
3. Monitoring - constant 0

Techniques:
I. Group Restonse
2. Individual Response

3. leacher Guided-Group

4. Teacher Gulded-Individu

.cussion and/or

activity

& tell

e feedback



TEACHER RESPONSE FORM

Teacher's Name (optional) School

Name of Guide

Your comments and suggestions are needed in order to enhance the quality and usability of this curriculum
guide. Please complete the following questionnaire and return to Dr. Nancy Timmons, Director of
Curriculum by February 5, 1991.

1. The guide is organized in an
effective, usable manner.

The statement of philosophy
reflects my ideas, opinions, and
beliefs about the subject matter.

3. The goal statements are broad,
comprehensive and express the
general aims and direction of the
course(s).

4. The objectives are clearly stated,
appropriate, and measurable.

5. The suggested instructional
activities and assessment items
are clearly described, aligned with
objectives, and varied to accommodate
different abilities and learning styles.

6. The suggested instructional units
are helpful in modeling the instruc-
tional planning process.

7. The suggested instructional strategies
section is helpful in planning for variety
in teaching.

8. The resources, strategies, and plan-
ning section is adequate and helpful.

Agree - Disagree Comments

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

Additional comments/suggestions:
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NOTE: You are ip trued to submit your ideas, activities, and assessments for possible inclusion in the
curriculum guides. Your input is welcomed and appreciated. Please include the grade level, subject,
and course objective(s) for each submission.

Check the appropriate item(s)

Teaching Activity

Assessment Item

Enrichment/Reteaching Activity

Unit Plans

Teaching Strategy

Resource

Other ( )

13o
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